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iBSTBACT 

This program. Included in "Effective Beading 
Programs. ," serves 485 vhite and Spanish-speaking students in K«6. 
In the program, begun in 1970, state- mandated basal reading series 
are supplemented by four locally developed programs: Levels Design 
Letter Beadiness, Bebus Beading, Project Bead, and Great Studies. The 
Levels Design Letter Beadiness Program is used to teach letter names 
and sounds to kindergarten children. The Bebus Beading Program is 
designed to prepare kindergarten children for vork vith preprimers. 
Project Bead is a decoding and comprehension skills program designed 
for students in grades 2-6. ihen students are able to pass check 
tests and posttests in their veak skill areas, they move on to more 
advanced project objectives. The Great Studies Program vas developed 
to encourage students in grades 4*6 to diversify their reading 
habits. Students ) ead and report on books in 18 different categories* 
In addition, study guides and vord games supplement the basal reading 
program. (TO) 
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Uii.ii Is Pn.ji-i I RKAD? 



I I RKAI) IS .1 i nni|>rdH nsi\c individii.ili/cd proji^ram whereby a child is tcMcd for placemen! 
..I, .1 fr.Mliii:* skills iiiiiiiiiutim .ilu r hr li.is niinplrml .1 dcrcKlinv; program, and then progresses at his 
«.\\ II f .ilr *tl sjM I II. .n lin \inn inast('i\ .is lir i;<m s. 

this miiliiniiMis jin»i;rrss iUsii;ii iin hides <t>iisumalih' pKncmeiU tests (diat^oslii inveniorics), 
n,m tt»iisuiiiahlc pretests, student worksheets, tliei ktests, p..st tests and answer keys. There are seven 
skill arras (units) divided mm futirteen leamiiii; stai^es. By pretestini» each unit, a child is given credit 

those skills he already knows and only di>es work on the skills he does not know. Tnere are 357 
s\H i if II skills written in iK-havoria! terms and five worksheets for each skill. The child is assigned only 
lli*»se workshrets whn h are iiecessarv for him to master a particular skill. 

I.ai ii student's daily proi;ress differs from that of his classmates because the rate of speed at which 
I (Inid m«»\es throiii;h the sequence <lepends on his prior skills knowledge and his own capabilities. 
I .11 h stude nt works in a program tailored to his own particular needs through the use of a contract. 

RKAI) IS a toi»l for irae hers t<> use to meet the individual needs of children. The teacher is still the 
k« V person III ihe proi;rain, and suei ess in the pn.t^ram depends on the use of the -naterials and the 
ifistiiif fion of iiidi\iiiiial students. RKAD is i>nly the skill p«>rtion <if a total reading program and not a 
ifii.il pro*4rain in itself. 

Ilie basH reading skills ;ls established by the project are grouped by units and arranged by arbitrary 
si.i^f s (III \VI) fn»m simplest, i>r beginning skills to advanced skills. Stage 1 is Language Development 
iml Siai^e If is IK ciKliiii;. Students do not cnjcr Project READ unti! the basic decoding skills have been 
tiListrn d. I he level «d skills starts at apprc^ximately grade one and much of the work in the last stages 
IS I hallenuiiig fi>r 8tli grade students whose reading Mures are above grade level. 

1 hi' RKAI) units are: 
Rel.ited l(» Readuii; 
Vo( .'biilarv l)f-\elopmeiit 
PhiaictK Analvsis 
SliiM itiral .\iial\ sis 
1 .M iujI (a»int»rebeiision 
1 11 f eren t ia I ( U >m j in lien sn m 
Ri se in h Skills 

Rrl.i'ed to Readinu di als w.ih following direc tion> ind the basic punctuation convcnti<ins of 
l.tijish. the oifu r units arr similar to »he referent terms used in readmg methodology. 



(!nin|)OiU'nls nf Projct I KKAI) Kit 



Skill S4'i|iirii( (' KoKlcr (non < nnsum.ihk*) 

i*fo|( ( t KKADCLiss Profile (lo clrU-rminr D.I. Level) 

lli.i^iioslH Invcninry (eonsumable) 

lliji^nnstic Invcninry .Vnswcr Key (buff) 

Individual Prntrrcss Chart (consumable) 

Individual Student Contracts (consumable) 

Skill Worksheets (l785) for seven units: 

1. Related to Reading 

2. V'mabulary 
Phonetic Analysis 

4. Structural Analysis 

5. Factual 0>mprehension 
Inferential 0>mprchension 

7. Research Skills 



(RR) Gray 
(V) - Pink 
(PA) - Buff 
(SA) - Blue 
(FC) - Canary 
(IC) - Green 
(RS) - Salmon 



Skill Worksheet .Answer Books for above (covers same color as worksheets) 

Pretests and Post Tests - White 

Pretes* and Post Test Answer Books 

Chrik I'csts ' Mandarin (orant^e) 

Chei k Test Answer Books - (Mandarin cover) 

Certificate of Promotion 

RKAI> Notebook to record answers (consumable) 
Flow Chart 
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Reference Materials Needed for Project READ 



MacMillan 

Iktier Ilian (;oid 
More Tllan Words 
Bold Journey 

llariHrr 8c Row 

From Faraway Places 

From Bicycles u* Boomerangs 

I rade Winds 

C.Ti tssroads 

Seven Seas 

From Codes to Captains 

Iappinc<i> 

Basic Reading 

Scott. Foresman Sc Co . 

Open Highways, Book 4 
Open Highways, Book 5 
0(>en Highways, Book 6 

Holt. Rinehart Sc Winston 

Sounds of My si cry 
Sounds of a Young Hunter 
Sounds of a Distant Drum 



Other Materials Used 

Roberts English Series B 
Concepts in Science, Book 3 
World Almanac &: Book of Facts 1973 
World Book Encyclopedia 1972 
Social Sciences, Concepts and Values, 
Green 

Wehster*s Seventh New Collegiate 

Dictionary* 
Thomdike-Bamhart 1967-68 Ed. 

Dictionary* 
Holt Intermediate Dictionary 

Library Books 
Treasure Island 

Rickenbacker - Edward V. Rickenbacker 
Prentice-HaO C 1967 
921 RIC 

So You Want to be a Surgeon - Alan Noursc 
Haq>er&Row C 1966 
617.023 NOU 

Paddington Goes to Town - Thomas Michael Bond 
Houghton Mifflin C 1968 
FIC BON 

Penny Candy - lean (Collins) Kerr 
Doubleday C 1970 
lllus. Whitney Darrow, Jr. 
817.54 KER 

Picture Book of Washington - Bemadine Freeman Bailey 
C 1966 
917.97 BAI 

One Fine Day - Nonny Hogrogian 
New York MacMillan C 1971 
FIC HOG 

To Grandfather's House We Go- 
A Roadside Tour of American Homes 
Harry Devlin 

New York Parents Magazine Press C 1967 
728 DEV 



Viiu .iimI \.U i tr<iin( s \l.iry (Jark 
Chitai^o, Children's Press C 1967 
621.381 CI.A 

llw A<Ki iilurcs of Spider 

C!.il<'iid.ir Ml II 111 

Sn.ikes 

St-r l'hrou>»h I he Fores I 
S.in^ iiv I tic S«niirrel 

Ihe lomhs i»f Atuan Ursula F. Ix<«uin 
New York, Athencum 
llhis. by Gail Garraly C 1971 
FIC LKG 

Women Whci Spied - A. A. Hoehling 
l)odd. Mead C 11 j1 
327.12 HOE 

lx-arnin<^ About Si/xs - Tina Thobum 
New York, Wcslem Publishing Co. 
Picturesby Joe Kaufman C 1970 
FIG THO 

|ohn h\ Kennedy - Reqina Zimmerman Kelly 
Chirago, Folleth C 1969 

921 kf:n 



Diagnostic lnvciilor>' 



1o place students correctly in Project RF.AD, the entry levels must be determined by 
administerini; the Diagnostic ln\entory (D.I.). The D.I. is administered once only, when a student 
enters the prof^ram. There is a D.I. for ea<h statue. III thrtiuj^ XV. There is no D.I. for stage XVI. If a 
student shims mastery at lesel XV, he is automatically placed in stage XVL 

Kach D.I. ci>\crs all thv skill areas for that particular stage and each skill sub-test is scored 
individually. A student must have 90 \ or better to show masterv of a particular skill. A score of 30% 
to K«)% is the entry level intt> the project. If the student scores 29% or lower on a particular skill, the 
D.l. ri>r that p.iriiiular skill is administered .it the next lower level until a score of 30% to 89% is 
re.ii hed. If the student scores 90% or above, he is tested at the next higher stage in that particular skill 
iiiiii until .1 score m the range i>f 30% to 89% is reached. 

As .ui anl in determining whi< h iliagni>stic inventory tti administer, the following chart may be 
helpful. rea< her judgment also plays an important role in determining the D,I. l:rvel. 



Kcadini; I.c\cl 
(Achievement Test Score) 


Project READ D.I. 


1 .9 2.4 


Stage III 


2.5 2.9 


Stage IV 


.3.0 - :i.9 


Stage V 


4.0 • 4.9 


Stage VI 


5.0 5.9 


Stage VII 


6.0 - r,.9 


Stage IX 


7.0 - 8.0+ 


Stage X 
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I hi tdliowiii^ (irofiic chart can be uscni to quickly determine the stage and number of tests needed 
.11 cji h si.igc. Use the last reading achievement test scores to rank the students from the highest to the 
lowest. 




The total class may be tested for placement at one time, each one taking the appropriate level test. 
Ilic diagnostic test is to be administered without help from the teacher. The child's ability to read and 
follow directions is an important factor for the child's future success in the program. There is no time 
limit (within reason) on any of the READ materials, including the tests. 

When the student has completed the D.I., the test should be corrected by the teacher or an aide, 
hach test is graded separately and the entry level recorded on the Individual Progress Card. 



lit(li\tdiijl I'roi^irss Qiari 



After the Uiagnnstic Invriitoi> has Uvvn administered and the child's entry level has been 
determined, an Individual Process Chan is initiated for each child. This chart follows the student 
through the grades from year to year. In the example below you will notice that the entry level is 
shown by drawing a box in the appropriate square using a colored flow pen. 

If the student scored between 30% and 89% in each category on the D.I., the teacher would simply 
box in the squares that appear vertically under the stage of his D.I.. For example, his Progress Card 
would appear as follows: 




It can be assumed that the student has mastery of the skills below stage VI» so an **M** can be 
wrttten in those squares. As the student completes a stage and 'init, an **M** for Mastery and the date 
<if ( ompletion are entered in the sqiure. 
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Often wr find, however, that a jtudent does not score between 30% and 89% in each unit on a 
t;iven stage, lie may show mastery (90% or above), or complete lack of skill (less than 30%) in one or 
»nore units. In that case, his Progress Card might appear as follows: 




The instructional level is at stage VI for Related to Reading, Vocabulary, Phonetic Analysis and 
Factual Comprehension. In Structural Analysis, his D.L score was 93% at st^ VI, so the D.L at stage 
VII was administered. A score of 70% indicates that the instructional level for S.A. is stage VII. 

In LC. and R.S., the student scored 21% and 28% on stage VI. Consequently, the D.L tests for 
stage V were administered. The scores of 45% and 60% indicate that the instructional level for LC and 
R.S. is stage V. 

The seven units on the Progress Chart are listed in order of difficulty, with Related to Reading 
being the easiest and Research Skills the most difficult. Therefore, the student starts the program on 
the lowest stage and on the easiest skill, progressing down the grid and then to the easiest unit on the 
next stage. In the example above, the student starts on LC. V, then R.S. V, and then to ?.IL VI, 
1 r>ntinumg down the grid. 
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Following the completion of the Progress Card, 
Student Contract. T h m ■—■■ » ■ 



the teacher may then Till out the Individual 



I I I I 
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Writing; the Student Contract 



1 1 IS ncrcssjry to tindcrstand the materials, the coding system and the sequence for prescribing the 
tiialrrials i>efore the contracts are written. 

For raih static and un*t (box) on the Individual Proi^ess Chart there are from 3 to 13 skills 
(olijn lives). Before the student begins work in a particular stage and unit, he takc^ the Ttetest. The 
lircicst i^ divided into sub-tests, one test for each objective within the unit. Each sub-test is scored 
indi\uiualiy and a score of 90% or better indicates that the child has mastery of that skill and need not 
complete the worksheets for that particular skill. A score of 89% or lower indicates that the student 
nerds work on that skill. For each skill (objective) there are five Worksheets and a Check Test. When 
ihv student has completed all of the Worksheets and Chet!' Tests which have been prescribed for that 
unit, he lakes the Post Test, which is like the Pretest in that it measures each skill within that 
pariK iilar unit. 

Coding: ITie following headings are used on the Pretests, Worksheets, Check Tests and Post Tests. 
Kach Item will be explained. It is important to notice that the contracts are written using the 
information in the upper right hand comer The student locates the material in the file by using the 
i-'^^ormation in the upper right hand comer. The number in the center of each page is to be used for 
refiling purposes only, not for location of material. 



I %immm 9^mtm ftm mm i ■ * immmm^a^ mmmumtt 




Number nf ubjeotives in unit 
f Kind of Test 

^ Readinjj Unit 



4 ! Pretest Vocabulary 



Number used I'or 
refiling purposes 

T 

7 



Stage 
Unit 
t Kind 



4^ Firbt page of 
tesfj^ 



V V Pre !lA 



f 1 Directions: Number your paper from ^ ^ '^'' "^e the letter of the word that has the best meaning 



I 3 



J 



for the underlined word. 



/ "rot.il possible points on sub- test 
5(M»}<'Ctiv<- (skill) No 1 



WORKSUFKTS (Color Keved) 



Total possible points 
^- Reading Unit 



9 Vocabulary 



Number used for 
refiling purposes 

r 

214 



SUge 
AUnit 



/NBehavorial 
1 Objective 
I f Worksheet 



X,« / 2 i 4 



CIIKCK TESTS (Mandarin) 



To- ii possible pKjints 
Rf-ading Unit 



^ 9 Related to Reading 



Number used for 
refiling purposes 

T 

14 



Stage 
/fv Unit 

Behavorial 
Objective 
First 
page of 
Check Tes 



XII RR 1 



POSTTKSTS (White) 



Numb«-r of objectives in unit 
Kind of Trsl 

Reading Unit 



4 ) Post Test Vocabulary 



Number used for 
rofilmg purposes 

t 

8 



Stage 
/^ Unit 

^ Behavorial 
Objp'^ive 
>^ First <^ 

page of 
I Pos t Test 



V V Post lA 



1. Directions: Number your paper from 1-6. Write the letter of the word or phrase that has the 
6 / best meaning for the underlined word. 



j i ^Total possible points on sub test 
O )j*-<-tiv«' (skilU No 1 
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\ (ontr.K t IS imlMtrd cm h inm a siu<k-!it Ix-^ins .1 new unit and stage. As an example, according 
I.. (h( D.I , it h.is f)0'-n (Ictrrrniru-d th.it }un ^[jould start Project READ on stage X Vocabulary. On the 
. .»ntr.n t, jhr tr»|) set t!' ^ should f)r filled out vMtfi the toltowin^ information: 



READING CONTRACT 



c;tnHpnr N;imP tJ I m TWompSQH Teacher QUft AmuiO 

t;taf^p ,Z Unit Beginning Date Ending Date « 



On the lower sn tion ol tiie Ri* ^i)ING (.ON I RAd, the first directions to the student would be 
!•» t.ike the sia^c X Vot abularv Frcfest. I Ins v**ouId be written as follows: 



READING CONTRACT 


Dale 


T«ach«r 

initiils 




No. 

or Matsrwl 


Instructional Notes 


Raw Scot* 

NtimlMr 

Total Points Wrong 




S6 


X V 




^mipkk ;leacher Gwec+«ot 


1 



Ihe student <om{>leTcs the lest independently without help, and simply indicates "can't do" in 
.inv >e( tion h( Im^ls too rliffirul: 01 .iocs not undcrstj^ 1 whtil to do. 

llu tea< Ik ^<^x ai(i» ) M>r:M ts ilie i^ietest and leiords the percentat^e grade for each behavonal 
o[)|e< tixe . The number ^bje^ ti\es on < u h Pretest are noted in the circle on the upper left hand side 
<d the firs^ pa e ol e\er\ Prelect, f 01 v-\.iniple. on the Pretest for X (Vocabulary), we find there are 
three ( 5) behavonal objeeiives. hor e.ic h <»})je( <ive there are a stated number of possible coirect 
answers. On XV Pietesi. beh.ivnr., 1 objer lue one i!) has fjve possible correct answers. Behavorial 
obje< tues number 2 and 'S ea( h ha\( ssv p()ss]f)j< < orre< I answers. 

Per(entai;e grades are used on iK RKM) ni<it< rials e\( cpl the worksheets, where a simple number 
possil)Ie/nurnber missed is KHorded. It is re< ominended that the teacher obtain an "E-Z grader" for 
(|U!< kly and a( cur.itely determinmij per< ent.if^e v*^!**'*- i^rades should he recorded promptly ; nd 
M i uratelv to insuic ( orre( t presenbnii; ,ind to keep ihe student's work moving idong smoothly. 
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TEST SCORES 




Pre- Test 


PostTest 


Check Test 1 


Check Test 2 


Check Test 3 


Ob|«cttv« 


X Score 


% Scort 




%Scor« 




%Soor« 


Dm 


%Scor« 


/ 


















Z 


















5 


















DaxeOd.^ Date 















From the Prnesl results we can determine th.it Jim had a little trouble with Behavorial Objective 1 
i\u\ storing less than 90%. He apparently had no trouble with Behavorial Objective 2 as his score 
iiiclu.ites 100%. 

I he prrstriplHin for objective number one should l)e written as in the example on the followmg 
pju< I here are five worksheets for every objective, but only three arc assigned initially and then the 
( l>«<k IcNi. If the Check Test srore is les* than 90%, then worksheets 4 and 5 are assigned. A 
t onh-ii^in <- should lie held before the student l)egins work on worksheets 4 and 5 for any reteaching or 
* l infit anon of concepts or directions. Work in material utilizing other modalities of learning, such as 
r iprs or ^amc^, may be assigned at this lime. After completing worksheet 5, the Check Test is 
i onipleied atrain and the score recorded under Check Test 2. 

II the Check Test (CT) score is satisfactory, (90% or better) the next prescription would be for 
Bt havonal Ohjeriive 3. The same procedure is followed as for objective 1. If the work is satisfactory 
|0(r;, or better) the Post Test may be prescribed, since this is the last objective in stage X. 

I h* i hcH kinu of worksheets and the recording of worksheet scores should be done by che students 
IS soon IS thry are responsible enough to carry out this task. Students should check each page as it is 
'onipleied in order that they have immediate knowledge of the accuracy ot their thinking. This 
iredba< k s()metimes is their most effective learning activity. 
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READING CONTRACT 
Student Name Jtm "Thompson 

ctant. ^ ^ Unit 

Beginning Date Ending Date . 



Teacher 



Sua 6ro^n 



TEST SCORES 



Pre-Test Post Test 


Check Test 1 


Check Test 2 


Check Test 3 


B«f««¥toral 

Oi>**Cttt09 


XScof 


%Soor« 




%Soor« 


Dat« 


XScorm 


Dm 


%Soor« 


1 

I 










T • iT 
































































































































































































































Date Od IO DateOd IQ 





READING CONTRACT 


Oat« 


TMCh«r 
IntttaH 


B«lMvtoral 
Ob|«ctiv* 


PagtNo. 
or Mrtarial 


Instructional Notes 


Hmm Scof* 
Total PomH \Mron§ 


Ocifo 


S6 


X V 




Compkit-jlmclner fioiwiwl 






M. fl 


SB 




/ 




s 


Z 












s 


1 








3 




s 


1 








cr 








Cbil3 


SB 








6 


0 








5 




5 


0 








cr 








Oci/7 


S8 


3 


/ 




8 


^ 
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!iBMi:.t READ 



J o 



Clovis Unified School District 



READING CONTRACT 





TMch«r 
initi#it 




Pat» No. 
or MsMn«l 


Instructional Notts 


Total MfMs Wfong 


Oa n 






z 






/ 








o 




f 


0 








(LT 








Ott fi 




X Y 




domfilek, Thiclnr 6crreetU 














i 






















— 








































































































































































































« 
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l icMthrr tluii rcUis In the Sludcnis* Progress Card. In the boxed-in 

.lit .1 iiiuh r X Vo< .ihiilary . plat c an "M" lor Maslcrv and the date of completion. 



\ mw siitdcnl t oniracM is initiated and the scudeni proceeds to the next unit under stage X. The 
pi CM ription follows the same procedure as described for W\ 

Preies! 

Worksheets 1.2.!^ 
Check lest 

Worksheets 4 and 5 (if mastery is not attained on Check Test) 
Chet k Test 
Post Test 

leather judgment is of prime importance throughout the program. If a student needs additional 
hi-lp or needs to work usin^ a different modality, these m^ "rrials may be prescribed on the contract. A 
R\\ \D Ctirrelation Chart suggesting other materials for each skill is available. 

As an added incentive for the sluc^ents. a Certificate of Promotion from one stage to another is 
available upon request. A sample is shown below: 



I 



(Ccrhbcatr of pramoUan 

f>F^« ^|bfl«. lUtfWl 

Wt ntt pirjitrd tn infnrai pou Ikut 

h.i« hrrti .-ifhuitrrd frnm f^ta^r 

tit tradirt) .ind t« ttnip bnuiitni) on 



t-ollttwini; the eompietioti of a unit on a parlii nl.ir stage, the student's Skill Sequence folder 
sliould be brought up to dale. An **X** may be pl.u ed in front <)f each Behavortal Objective within that 
iiiiil showiii'^ m.isirrv li.ts been obtained. 
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Flow Chart 



llic flow chart is kept by the teacher to mcinitiir the continuous proj;ress of each student in her 
< lass <ir ( lasses. The chart may be kept weekly, semimonthly, or monthly. From the individual teacher 
flow charts the principal may keep a flow chart for the school. A master bulletin board with pins or 
slots at each stage and unit can be kept with each child represented by a disc or tag. 

The flow chart alerts the teacher to children who may not be progressing in a satisfactory manner. 
Dtirint; day to day class time they may seem to be making satisfactory progress; however, in examining 
the flow (hart, where a one-month, two-month, etc., progression may be seen at a glance, problem 
areas ( an lie noticed. 

riu flow chart serves the principal as an overview of the operation of the program in idl of the 
( tassroonts under his direction. The flow charts give him specific information that he can discuss with 
his teachers. Flow charts can keep the principal directly involved with individual students and their 
pni*»rrss. 

A simple way to keep the flow chart current is to have each student record his own stage, unit and 
liehavorial objective on a given day each month. 





D 
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Sequent c of Activities 
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1 lir h»!lowin^ ( hari helps to demonstrate* how the skills proi^ram. Project READ, works for 
iAMrniii^ Stages 111 through XVI. Diagnostic lesting eomes first. The student takes a Diagnostic 
Inventory to determine his entrance into the program. Test results are entered on the student's 
Individual Progress Card , from which the teacher can get a clear picture of the student's learning stage 
tor each unit. The teacher is also able to see which units the student has mastered* and in which hr 
requires instruction. The teacher is now ready to write the student's first Contract . The student now 
takes a Pretest for the unit on the lowest learning stage on his progress card. The pretest is scored and 
the teacher then prescribes worksheets according to the scores on the pretest. When the student has 
completed his worksheet assignment, a Check Test is prescribed and his score entered on his contract. 
If test results show that he has not shown mastery (90%) on the skill, the teacher can help him by 
prescribing additional materials, such as games, tutoring by a classmate who has mastered the skill, 
hitor him herself, or prescribe additional worksheets. The student then retakes the check test and 
when mastery is shown, repeats the process for the next skill within the unit. When all work for a unit 
is c ompleted, the child takes a Post Test to assess his mastery of all the skills within the unit. If he 
pavses this test, his progress card is updated and a new contract is written for his next unit. If test 
s< ores indicate he has not mastered all skills, the teacher should then provide additional instruction to 
help fill the gap. 




Peer 




describe 
Hcti 



Projecl READ Cross Reference Index of Skills 



'\« t <-i il Marks 

XI SA » 
XI SA 1 

A«lvcrtiscnienls 

IX IC 5 

Alphabetical Order 

IV RS 3 
IVRS4 

V RS •^ 

VI RS 2 

VIII RS2 

IX RS 3 

IX RS5 

X RS4 
X RS 10 

Antonyms or Opposites 

V V A 

VII V 3 
X V2 
XVI V I 

Associations 

III FC i 

IV FC I 

V IC I 

Author's Bias 

XIV IC 5 
A uthor's Purpose 

VII IC 3 

X IC 4 

XI IC I 
XIII IC 3 

XV IC I 

XV IC4 

Bihliogniphy 

XII RS7 
Bu)i'raphics 

XVI IC 3 



ERIC 



IV>oks - Title 


Consonants 


- ending blends 


iV' RS 1 

1 Y 1 


VII PA (\ 

V 1 1 r im Vl 






IV PA 9 

lA I /\ ^ 




D<>f>K> 1 lilC JllQ 






Author 


VAinsonan is 


* cnuin^ ui|(ia|jiis 


V IVO 1 


171 PA 1 
V 1 I /\ 1 






VI PA 2 




Books ' Units 








Consonants 


- iinai 


DQ 1 
Vll Ko 1 








III PA 1 1 
111 rA 1 1 






III PA 12 




Capitalization 


III PA 13 




IV IviV 1 


donsonan is 


' initial 


IM RR 9 
IV iviv 4 








III PA Q 
111 ■ /\ ^ 




v^usc anu diicci 


III PA in 

111 ■ /\ iU 






vA^nsoiianis 


" ini'iai uigia|jiis 


VIII IP 1 
V 111 iv< 1 




IX IC 7 


IV PA 6 




XIC5 


IV PA 7 




XII ir R 

All 1V< o 


IV PA 8 




viv ir 9 

d\A V 1V< ^ 


IV PA 9 




YVI IP 9 
AVI 1 v< ^ 








Consonants 


' initial two and 


in pu till ub 


three letter blends 


IV 3 A J 


IV PA 10 




V 1 


VII PA 1 




1711 QA 9 
Vll o/\ O 


VII PA 2 






VIII PA 2 




Conclusions 








Consonants 


- medial 


Al rL. 4 






III *l 

111 IL. J 


VI PA 3 




\\T IP O 
IV Id 4 






V IP Q 

V lv< ^ 


Consonants 


- medial digraphs 


17 IP 1 1 
V Id 1 I 




1711 IP 1 
Vll ICi 1 


VIII PA 1 




1711 IP 9 
Vll Id ^ 


IX PA 1 




1711 IP a 
Vll Id *r 






17III IP ?l 
Vlll Id ,1 


Consonants 


- one letter 


IV IP ^ 
lA Id u 


two sounds 




IV IP a 

lA Id 






IX IP 8 

l/V IV* o 


VII PA 4 




XI IC 2 


VII PA 5 




XI IC 3 


VII PA 6 




XI IC 4 


VII PA V 




XII IC 2 






XII IC 7 






XIII IC 4 






XIV IC 6 






XV IC2 






XV IC 3 18 \ 






XVI IC 1 







< 'til .<iii.iiii'- 1 w<i Id l< rs 


Glossary 


Main Idea 


oiu siiiind 








IX RS4 


IV FC4 


VI I'A J 


XI RS2 


VIII FC 1 


IX I' A t 




XFC 1 




llomo^iaiiiis 


X FC 2 


(!i>iiu-iil Arras 




XII FC 3 




XII V 1 


VI IC4 


XVI FC 5 




VII IC6 




Homonvms 


IX IC 9 


Contractions 




XIC 7 




VI V 2 


XVRS5 


V SA 3 


VIII V 3 




VI SA 1 




Maps, graphs, tables. 


VII SA 1 


Idiomatic 


and charts 


VIII SA 1 


Expressions 




VIM SA 2 


XVI FC 1 




VII FC 3 


XVI FC 2 


Diciioiury 


IX FC2 


XVI FC 3 


VIII IC 2 


XVI FC 4 


V RS2 


XIII IC 5 


XVI RS 5 


VIII RS:^ 




XVI RS 6 


VIII KS4 


Index 




VIII RS5 




Metaphors 


X RS5 


VI RS3 




X RS 6 


IX RS2 


XIV IC 1 


X RS 7 


X RS 1 


XVIC5 


XV RS I 


XIII RS 1 


Mood 


Kxaggerations 


Interprets 






Poetry 


VI IC 1 


IX IC 1 




IX IC6 




XVI IC 5 


XIII IC 1 


Kncyclopedia 




XIV IC 3 


Library - Call 




IX RS 6 


Number 


Myths 


X RS 2 




X RS 3 


XRS8 


XVI IC 4 


XI RS 1 






XII RS 1 


Library - Card 


Newspaper 
XI FC3 


XII RS2 


Catalog 


Fact and Opinion 


XII RS 4 


XIII FC 1 




XIII FC 2 


XII ICG 


Library - Catalog 


XV FC 1 




Cards 


XIV RS 2 


Fk tion and Non-fiction 








X RS9 


Picture - Descriptions 


IX FC 1 






V IC 3 


Library - Dewey 


VI IC 3 


VII RS 3 


Decimal 


Pictures to sentences 


Following Directions 


XII RS 3 






III FC 3 


III RR 1 


Magazines 


III FC 5 


V FC 1 








XIV RS 3 


Plot 




XV RS2 






1-^ 


XII IC 1 



Plurals 


Reference Sources 


Story • Characters 


IV SA 1 


XIV RS 4 


IV FC5 


IV SA 2 




XI FC 1 


VIII SA "i 


Relationships 


IXIC2 


VIII SA u 




XII IC 3 


VIII SA 8 


III IC 1 


XIV IC 4 




IV IC I 




Predicting 


VIC 4 


Story^- questions 


(Juttomcs 


VIC 5 


with details 




VIC 7 




III IC 2 


VIC 8 


III FC 2 


V IC 2 


VIC 10 


III FC 6 


Vi IC 5 


VI IC2 


IV FC 2 


X IC 3 




IV FC 3 


XIII IC 2 


Rhyming Elements 


VFC3 




VFC4 


Prefixes 


VII IC 5 


VI FC 1 




XIC 6 


VI FC 2 


XSA 2 




VII FC 2 


X SA 3 


Roots 


XIV FC I 


XII SA 2 






XIII SA I 


VI SA3 


SufHxes 


XV SA 3 


IX SA2 




XVI SA 2 


IXSA4 


VII SA 2 




XI SA4 


VIII SA 7 


r<(jcc t 


XII SA I 


IX SA 1 


V^orabulary 


XIV SA I 


IXSA3 


XIV SA 2 


XSA I 


IIIV2 


XV SA5 


XISA 2 


IV V 1 




XIII SA 2 


V V 1 


Similes 


XV SA I 


VI V I 




XV SA 2 


VII V 4 


XIC 2 


XVSA4 


VIII V 5 


XII IC 4 


XVI SA3 


IX V 1 






X V 3 


Singular and 


Syllabication 


XI V 1 


Plural 




XII V 2 


Possessives 


VSA2 


XIII V 4 




VI SA 2 




XII SA 3 


VII SA4 


Punctuation Marks 


XII SA 4 


VIII SA 4 






IXSA5 


III RR 2 


Singular 


IXSA6 


III RR3 


Possessives 


IX SA 7 


V RR 1 


and Plurals 


XSA 4 


V RR 2 




XIII SA 3 


VI RR 1 


VIII SA 3 


XVI SA I 


VI RR2 






VI RR3 


Story - best answer 


Synonyms 


XI RR i 


XI RR 2 


III FC 4 


VIII V I 


XI RR 3 


V FC 2 




XII RR I 


VI FC3 




XII RR 2 


VII FC 1 





ERIC 



1 able of Contents 

IV RS2 
VI RS I 

VIII RS I 

IX RS I 

XII RS 6 

Thesaurus 

XIII V I 

Timed Conditions 

vm FC 2 
XII FC 2 

lime and Logical 
Sequence 

III FC 7 
III FC8 

III FC9 

V FC5 

VI FC4 
VIII FC 3 

XI FC4 

XII FC I 
XVi RS 1 
XVI RS 2 

Title Page 

XII RS 5 

Topic Sentences 
and Outlining 

XI RS 3 

XII RS 8 

XIII RS 2 

XIV RS 1 
XVI RS 3 

Vocabulary - Abstract 
or Implied 

IV V 3 
VI V 3 

XV 1 
XI V 2 

XIII V 2 

XIV V I 

Vocabulary - Common 
and Technical 




XV V 2 
XV V 3 



VocaDuiary- 


Vowels and Vowel Sounds 


Concrete 


continued 


III V3 


VPA 3 


VI V 4 


VPA 4 


VU V 1 


VPA 5 


XV FC 2 


V PA 6 


Vocabulary- 


Vowels - Variant Sounds 


Multiple Meanings 


VPA 9 


XT XT A 

V V 4 


VI PA 4 


VII V 2 


VI PAS 


VIII V 4 


VI PA 6 


At V V c 


VI PA 7 


XVV 1 


XPA 1 


XVI V 2 


Y PA 9 


Vocabulary- 


Words to topics 


Sisnal Words 


XIC 1 


XIII V 3 


vff ir f\ 

All 1^ 


XT L 1 

Vocabulary- 


World Almanac 


Similar Form 






XVRS3 


IV V ^ 


XVRS4 


V V2 


Writes a Paper 


VIII V £, 


Vocabulary- 


XIII RS3 


Similar Meaning 


vw ^^^^ M 

XVI RS 4 
XVIRS7 


UI V 1 




IV V ^ 




Vowel digraphs 




VPA7 




VPA8 




V oweis anu v u wci 




Sounds 




ffl PA 1 

III r/% I 




fff PA 9 
III r/% c 




fff PA % 

III n\ 3 




fff PA 4 

III Tl\ t 




fff PA ^ 

III r/\ o 




fff PA 

III T r\ U 




fff PA 7 

III Tty / 




fff PA ft 
III r/% o 




fV PA 1 
I V rrv 1 




fV PA 9 
IV r/% 6 




IV PAS 




fV PA 4 
IV r i» * 




IV PA 5 




VPA 1 
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Project REAiJ Skill Sequence 
Behavorial Objectives 



RELATED TO READING 



Stags iii 



1 Reads and follows directions. Put X; drtw line under; 

underline, draw circle around. 

2 Punctuation periods, question mark; exclamation mark. 

3 Rrad& orally with expression, recognizing punctuation. 

Stags IV 

1 (*apitatizes proper names. 

2 (*apita*izes beginning words of sentences. 

Stage V 

I Identifies quotation marks in a sentence 

2 Writes simple ^ntence using capitalization and periods. 

Stage VI 

1 Uses exclamation marks. 

2 Uses question marks. 

3 Capitalize and punctuate given sentences. 

Stagt XI 

i Writes !ientences requiring periods, question marks, 

exclamation marks. 

2 Underlines or writes quoted parts of sentences. 

(unbroken) 

1 Writes quotation marks in sentences, (unbroken) 

Stage XII 

! Undcrbnes or writes quoted parts of sentence, (broken) 

J Writes quotation marks in sentences, (broken) 

VOCABULARY DEVELOPMENT 

Stage III 

1 Matches Words - Upper ^ind Lower Caae. 

2 Readii and uses Project READ basic vocabulary - Stage III. 

3 Matches picture to definition. 

Stage fV 

1 Reads and uses Project READ basic vocabulary for Stage 

IV 



2. Discriminates between words of similar form. 

3. SelecU picture that illustrates meaning of abstract word. 

4. Identifies p^irs of words that have similar meaning. 

StagaV 

1. Reads and uses Project READ basic vocabulary for Stage 

V. 

2. Discriminates between words of similar form to complete 

sentence. 

3. Identifies pairs of words having opposite meanings. 

4. Identifies tpee\ne meaning of a word having multiple 

meaninfi. 

Stags VI 

1. Reads and uses Project READ basic ^^zsbv^nry tor Suge 

VI. 

2. Identifies and selecU correct homonym to complete 

sentence. 

3. Match abstract word to another word having similar 

meaning. 

4. Match concrete word to phrase that has same or similar 

meaning. 

Stags VII 

1. Identifies the word which correctly completes a sentence. 

2. Identifies specific meaning of word when word has 

multiple meanings. 

3. Identifies antonyms for ^Mcified words in sentences. 

4. Reads and uses Project READ basic vocabulary for Stage 

VII. 

Stags VIII 

1 . Identifies synonyms for specified words in sentences. 

2. Circle word in sentence that means same as underlined 

word 

3. Choose correct homonyta to complete sentence. 

4. Identifies multiple meanings of words by using words in 

sentences. 

5. Reads and uses Project READ bastc vocabulary lur Suq^r 

VIII 

Stags IX 

1. Reads and uses project READ basic /ocabulary for Stage 

IX. 



1 SeiecU meining of a word when the meaning is inferred. 
'J S4*l«M*!s antcinym, synonym or homonym 

•S Reads and um^ Project READ basic vocabulary for Stage 

X 

St«qe XI 

I Rfads ind uws Project READ vocabulary for SUge XI 

2 Identifies meaning of underlined word when meaning is 
implied 

Stage XII 

! Identifies meaning of homographs in particular contexts. 

2 Reads and uses Project READ vocabulary for SUge XIL 

Stage XIII 

1 lJ!6es i* Thesauruji to locate synonyms and antonyms for 
given words. 

2 SelecU the definitions of words when the meanings are 
implied 

■{ V%fs context signal words as clues to meaning. 

1 Reads and uses Project READ vocabulary for SUge XIII. 

' Stage XI V 

I Selects best dictionary definition when the meaning is 

implied in a selection 

2 Extends the use of common words by attaching new 
meanings 

Stage XV 

1 Identifies multiple meanings for common words by using 
rontext uf sentence 

2 Differentiates between common and technical meanings 
f >f words 

i Identifies special fields in which common words acquired 
technical meanings 

Stage XVl 

1 dior>ses the correct antonym for given words 

2 Identifies multiple meanings of words by using words in 
^sentences 

PHONETIC ANALYSIS 

Stage III 

I Identifies vowels "a". **e". "i**. "o'\ "u". when they are 
in a list of mixed consftnants and vowels 



2. Identifies short ''a** sound by marking pictures when th<- 
name for the picture contains short "a** sound. 

3 Identifies short **i** sound by marking pictures when the 
name for the picture CDntaiiu short "i" sound. 

4. Discriminates between »hort "a" and short "i** by 

selecting correct name for picture or by writing the vowel 
sound heard when naming a picture. 

5 Identifies short "e" sound by marking pictures when the 

name for the picture contains short **e** sound. 

6. Identifies short "o" sound by marking pictures when the 

name for the picture contains short "o** sound. 

7. Identifies short "u" sound by marking pictures when the 

name for the picture conUins diort "u" sound. 

8. Writes or^ of the 5 short vowel sounds in three letter 

words (CVC) wheit the vowel is missing and the 
consonants are written. 

9. Identifies initial consonanU by selecting words that begin 

with the same letter as name for a picture, by selecting 
initial consonant for name of |MCture, or selecting pictures 
whose names begin with given consonants. 

10. Writes letter that names the beginning sound for a picture 

or word. 

11, Identifies final consonanU by selecUng correct letter fcr 

given picture or selecting correct picture for given letter 

1 2. Writes the letter that names ending sound for a picture or 

word. 

13. Identifies initial and final consonanU by selecting correct 

picture for given letters or the conect letti s for given 
picture. 

Stags IV 

1 . Decodes unfamiliar three letter words using short "a" and 

**i** by blending the letters. 

2- Writes three letter words using short "a" and "i". 

3. Writes and decodes tl«ree letter words using short "e". 

**u'*. and **o'* by blending the letien. 

4. Writes three letter words using short vowels "e**, "o", and 

"u". 

5. Writes three letUr words (CVC) which conUin one of the 

five vowel sounds. 

6. Matches initial consonant digraphs (sh, th) to pictures. 

7. Matches initial consonant digraphs (ch, wh) to pictures 

8. Matches initial consonant digraphs (ch. sh, th. wh) to 

pictures whose names begin with the digraphs. 

9. Writes initial consoiunt digraph (sh, th, wh, ch) as words 

are dicUted. or writes digraph to match given picture. 
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H» M.il« h<-s iMiti?! coriMiriani r>l<-n<ls to pictures U)r. rr, dr, 
(r «r. pr, tr. hi. cl, fl. gl. pi. s, ap, st, sw. sm, sn. sr. sk ) 



I hiifiMiiis lotiK HoUfiH «>f vowe! "a" b> m-trkinn pictun s 
whi*s«* ti.imc < ontamb that sound 

J hientifies loiij? sound of vowel ' i" by marking pictures 
whosf name contains that sound 

t Identifies long sound of vowel "e" by marking pictures 
whose name contains that sound 

\ Identifies long sound of vowel "o" by marking pictures 
whose name contains that sound 

'» Id»*ntifies long sound of vowel 'u" by marking pictures 
whose name contains that sound 

t> (Uvvn a list of words, identifies the consonant * long 
vowel consonant silent '*e" vowel • pattern 

7 (Jiv*-n a list of words that contam vowel digraphs, 
identifies letters that make one sound 

s Selects words containing vowel digraph sou*id forea, ee, 
.11, t»a. <iri<i le 

Ifientifies ctjrreet variant vowel sounds from pictures 
wh(>'.e name contains the sound of ar, ir. ur, er, or or 



. V Itches ending ronsfmant digraph'^ ch, sh, or th to 
pictures 

2 Completes pr«nted names for pictures by filling m ending 
consonant digraphs (ch. sh, th, ng, ck) 

.t Identifies medial consonant in the name of pictures by 
selecting the corn-c* 'ter from 3-letter choices 

I i<1entifies variant voweJ sounds of "o>" and **oy" bv 
sel«Tting letters to complete words, select words to 
match pictures, or select word** to complete sentences 

'» Uisrrimin.it(»s variant "ow" and *'<»u'* sounds by 
marching words that have the same '*ou" or "ow" 
sound 

Identifies variant sounds of "oo" when given a list of 
words containing double o 

/ Applies *'au", "aw" sound as in crawl and caught, to 
select Correct words 



Stacie VII 



! Writes initial two letter consonant hiends to match 
picture names or dictated words (tr. gr. dr. pr, fr, cr, br, 
hi, gl. fl. cl, pi. sK sw, tw, sm, sn. sk, sp, st. sc. tw) 

J Sel»H'ts the c<»rrect three letter cr)nsonant blend which 
begin?; a prcmounced word (scr. spr, thr. spl, squ, shr. 
srh. chr. str) 



.} Identifies double consonants that make one sound 

\ Identifies two sounds of *'c", if c is followed by e. i or y 
It usually sounds like c in city. If c is foIJowed by a. o or 
u it usually sounds like c in cat 

f) Identifies two sound of **g*\ If g is followed by e, i or y 

it usually sounds like in cage. 

6 Matches correct ending two letter consonant blend to 
pictures whose name ends with scund for Ihe blend (nk. 
nd, nt, sk, st. Id, It. sp, mp, Ip. ft, Ik. except when 
preceded by "a") 

7 Identifies the ending sounds of "y" as in buy. 
Stage VttI 

1 Identifies correct medial consonant digraphs to complete 

given words. 

2 Identifies beginning three-letter blends to correctly 

complete words 



Stage tX 



1 Identifies correct medial consonant digrapkia to complete 
words, (th, ch, sh, c , ng) 

2 Identifies correct ending two-letter conionant blends to 
complete words, (nk, nd, nt, sk, st. Id, It, sp, mp, Ip. ft. 
Ik) 

3- Identifies "ph" as usually having the sound of **f" and 
**gh" as sometimes having the "f** sound and sometimes 
being silent. 



Stsfie X 



1 Identifies the variant sounds of **ough**. 

2 Identifies variant spellin^^ x^f vowel sounds of '*a'* a.> in 
cake, "e" as in bed, "ee" as in see, **air*' as in J.air, 



STRUCTURAL ANALYSIS 



Stage IV 



1 Identifies singular or plural form of word by matching 

word to a picture 

2. Identifies plural form of word when **s*' makes it plural 

3 M;»»"hes pictures to form compound words. 

Stage V 

1 Matches words to form compound words. 

2 Identifies one or two syllables in a list of words given 

orally. 

3 Identifies a contraction it . sentence. 
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St<«(J4* VI 



I M.itthfs c'i>ntr.ictic>ns u> uncontriutt'd form of word 
(iMii'l didn'l, ha(in*t, fusp't, ii wen'l, he's. HI. I'm, it\. 
I< I s, shi' s, wasn't, isn \ ) 

J Mrfitifit's one or two syllables m a ^iven ^roup of words 

i ld<MUifi<'h root word in words enfiin^j in "ing", "ed". and 
' s" when root word docs not chaniji* 



Stage Vii 



I Matches contractions to the uncontracted fo-m of the 
•jv<ird (aren't, coiddh't, doesn't, sh 'ildn't, that's, 
they're, wouldn't, you're) 



1 Identifies the root word of words ending in "ful", **ian " 
"i.st". "esh". and "or". 

T) Divides words into syllables by applyint; the followm^r 
principle When the first vowel is followed by two 
consonants, the word is usually divided between the two 
consonants 

6 Divides words into syllables by applying the following 
principle *Me" takes one consonant for the last syllable 

7 Divides two syllable words having only one consonant 
after the first vowel by applying the following 
principle When the first vowel is long, the consonant 
begins the second syllable, when the first vowel is short 
the -consonant ends the first syllable. 



J A(i<ls the suffixes "in^;", "i-d", "en ", or "s" to verbs 
which do not change the root to form new words 

F'orms compound words from pven words 

} ldentifi<-s on(>, two or three syllable words 

Staqe VIII 

I Match<^'s contractit>ns ♦o their uncontracted form. (I'M, 

he'll, she II, you'll, they'll, I've, he'd, they'd, we'd, she'd, 
you'd, won't, don't) 

J Writes the contraction for words m which only one 

letter i> omitted in the contracted forms 

J Differentiates between possessive forms and plural forms 

by identifying one or the other when they are prest^nted 
together, recognizes and wrilrs singular possessive forms 

\ Divides words into syllables by applying the following 

principal Divide betwe<»n compound words 

') Writes the plural form of words when "f" is changed to 

"v" 

Writes the plural form of words when "y" is changed to 



7 Adds the suffixes "ing". "ed", "est", and "er", to root 
words th.it do nr^t change form before the suffix is 
added 

H Forms plurals of singular Wf)rds erxling m "s", "ss ", "x", 
"sh' , or "cn", by adtbng "es" to the root words 



Stage IX 



1 Adds the suffixes "ed , "er", "est", and "ing" to one 
svll'ible root words that double the final cr>nsr>nant to 
f(»rm new words 

J Writes the rf)ot worrl of wor<ls whoM» endmgn have 
«-h.inged the spelling of the root 



{ Adds the endings "ed \ "er "est ', "mg". and "ly" to 
root words to ffirm new words when the spelling of the 
root word changes 



Stage X 

1 Makes new words by adding the suffixes "ful**, *'ian*' 

*'ist" and *'or" to root words 



2- Identifies the prefixes "dis", **non'\ "mis* , "re* , * un , 

and *'in" 

3- Add the prefixes '*dis*\ "in", "mis", "re*\ "non*\ and 

"un" to root words to form new words. 

4 Divides words into syllables by applying the following 

principle Divide after prefixes and divide before 
suffixes- 



Stage XI 



1 Marks the accent in words by applying the principles H 
most two-syllable words, the first syllable is accented If 
a word contains a root word, it is usually accented. 

2 Fomis new words by adding the cuffixes "atjon". "mn . 
"ment", "ness". "ship", "sion", and "ution" to base 
words. 

3 Marks accent in words using the principle: When n 
prefix is added to a root word, the root word or first 
syllable of root words is tisually accented. 

4 Writes root words of words with prefixes "dis", "im". 
"in", "non", and "un". 



Stage XII 



1 Writes the correct root words for words ending in "able* 
"ful", "ible", "less", and "ous". 

2 Forms new words by adding the prefixes "ad", "con' . 
"df ", "ex", "re", "pre", "pro", to root words 

3 Differentiates thp two plural possessive forms b\ 
identifying each when they are together 

4 Differentiates between singular and plurai possessive 
forms 



Stage XIII 



1 Forms new words by adding prefixes "out", "over* . 
"self", "under", "up", and "upper" to root words 
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2 Given words emlin)^ in ••able", "tul**, "ibie", **less*\ or 

'*oUs", chooses correct word for particular context. 

3 When given unfamdiar words, divides them into tyllablea 

hv applying the correct principles of syllabication. 

Stage XIV 

1 Writ»*s the corret. root word for words ending in "ate", 

"en", "ify-. and "ire". 

2 Writes the root word for words ending in "al", "ance", 
**d€>m", "ence**, *'ic", "ism", "ity", "ly", "by", "th", 
"ty", and •'ure*'. 

Stage XV 

I (iiven words ending m "ate", "en", "ify", and "ize", 

chooses correct word for a particular context. 

Oiven words ending in "ant", "ary", "ent", "ic", and 

"ive", chooses correct v.'ord for a particular context. 

t .Makes new words by adding the prefixes "circum", 

"inte-", "intra", "sub", "super", "trans", or "tri" to 
root words 

_ 1 Chooses the correct word for a particular context given 
words ending in "al", "ance", "dom", "ence", "ic", 
"ism", "th". "ty". and "ure". 

> Identifies following Latin roots and their meanings and 

us". tnem in context, (act, don, mob, pon, quest, rect, 
Arrihe, .sign, spec, vers, ag, mot, pos, quite, reg, script, 
signific, spect, vert, mov, pound, rul, and spic) 

Stage XVI 

1 Identifies words correctly divided into nyllables and 

accented 

2 Cliven a word, adds the correct prefix, (review) 

Given a word, adds the correct suffix, (review) 

FACTUAL COMPREHENSION 

Stage III 

1 Selects associative pairs given pictures and words. 

- Answers f>rally factual questions about a short story read 

Hy the teacher. 

-J Identifies picture which corresponds to a sentence 

dictated by the teacher 

* Identifies which of three words fits context of written 

sentence* 

'"^ identifies details of sentence by matching to a picture. 

^> In a given selection, finds sentence which contains 

answer to a written question. 

7 Tells a story when given a sequence of 3 or 4 pictures. 



Arranges three or more pictures in correct time sequence 

going from left to right. 

9. Numbers related story pictures in a logical sequence. 

Stags IV 

1. Identifies associated pairs from a given word list 

2 Copies a word or phrase from a printed selection to 

answer a question. 

3. Selects facts contained in a story from a choice of 

'Sentences after reading a short story. 

4. Identifies the best title for a story read sUently from a 

group of three titles 

5. Identifies the characters in a story read silently, by 

locating the names in the story or by writing them. 

Stags V 

1. Reads and follows two or more written directions in 

relation to one picture. 

2. Reads a simple story and selects a word or phrase in a 

multiple choice exercise. 

3. Following silent reading of a selection, answers yes or no 

to questions about story details. 

4. Selects details from a story to answer who, what , and 

where questions. 

5. After reading a story, arranges three sentences in correct 

sequence. 

StsflsVI 

1. After reading a selection, completes in written form a 

statement based on story content. 

2. From a story, locates details that tell when or how . 

3. After reading a short informative selection, chooses 

correct answers to factual questions. 

4. From a short story, numbers sequentially a group of 3 or 

4 sentences. 

Stags VII 

t. After reading informative selection, selects from three 

responses the correct answer to questions. 

2. After reading an informative selection, writes answers to 

factual questions requiring recall of facts. 

3. Selects fiom four responses the best meaning of a given 

phrase used in a particular story. 

Stags VIII 

1. After reading a poem, selecU the main idea from 3 or 4 

response choices. 
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1 l(« .«<ls .» M l<*f tiori and follows directions or answers 
qu«^tii>nK under timed conditions. 

i Lists in order of their occurrence the main events of a 

s«-l<*ction 

St4<|HlX 

1 Identifier a given selection as fiction or nonfiction and 
»;ives detail' to support the decision. 

2 Sel<>ct^ from 4 responses the best meaning of a given 

phrase 

Sxsfft X 

_ ! S<*)(M:ts from several paragraphs the correct paragraph to 
match the given main idea. 

2 Writes the main idea of a selection of three or more 

paragraphs 

Stage Xt 

I Lists the main characters and identifies the time and 

place for given selections. 

1 Whin given two or more conclusions, selects the valid 
'>ne b^sed on factual evidence in the selection. 

^ '\ Selects relevant headlines for newspaper articles. 

X Identifies the logics! sequence of actions in a selection. 

Sfa9« Xlt 

I Identifies the sequence of events in a selection. 

'J Under timed conditions, reads a selection and answers 

~" factual questions. 

-*) M;itches given mam ideas to paragraphs of a selection. 

Sfage Xltl 

1 Writes an article for a given newspaper headline. 

'1 Ctiven a newspaper article with headline, selects from 

listed statements the ones that justify the headline. 

St^qe XIV 

I Answers farlual questions requiring recall of detail from 
.in informative selection 

Stage XV 

1 (fiven a newspaper article with headline, decides whether 
or not the headline is justified by the facts included in 
the article 

^ 2 Selects from 4 responses the best meaning of given 
concrete or abstract words in phrases 

StA9e XVI 

1 Us4<s maps to locate various types of factual information. 
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2. Finds and uses information from graphs, tables, and 

charts. 

3. Interprets the information given on graphs, tables and 

charts. 

4. Answers 'luestions using a itiap when the answers are not 

directly seated. 

5. Uses material from the content areas (saence. health. 

math, history, geography) to locate facts. 

INFERENTIAL COMPREHENSION 

Stags III 

1. Matches pictures that show relationship. 

2. Completes orally the outcome of a series of pictures. 

3. Supplies orally the missing word in a sentence given by 

the teacher. 

Stags IV 

1. Matches words to pictures which show abstract 

relationships. 

42. After reading a 4-line story or poem, selecU the correct 

response by drawing conclusions. 

ScagsV 

1. CUssincs words into categories. 

2. Reads three or four sentences and chooses the picture 

that predicts the outcome. 

3. Determines wh^ch selections deal with reality and which 

deal with fantasy, (real and make believe) 

4. Matches words to words which show abstract 

relationships. 

5. Matches sentences to pictures which Aow abstract 

relationships. 

6. Matches sentences to words which show abstract 

relationships, (cause/effect) 

7. Matches sentences to words which show abstract 

relation^ips. 

8. Matches paragraphs to pictures which show abstract 

relationships. 

9. After reading a sentence or story, selects the correct 

response by drawing conclusions. 

10. After reading a 3'line paragraph, selects the rhyming 

word which shows an abstract relationship. 

11. After reading a two or three paragraph story, selectx the- 

correct response by drawing conclusions. 
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I Ki'.iif'. . |i4H.*fn 4ir sliiirt sUiry .ind indicates tht* mood 
t'xpn li .IV happy, sad (ir funny. 

M ti4-h«*s {urai^rsiphs to words which show abstract 
n-l.iMonships 

* Wril**s a shcirt description of a picture. 

I KckIs a story, and selects from muStipie choices, the 

m.un idea implied by the author. 

'» Ri"A<is a sentence or sentences silently and writes what 

mjy happen next 

Si^ VII 

1 Aftrr r«-adtn|! a ston-, selects from cho mplicd events 
th.it h:ipp<*n«*d 

2 After reading a poem, selects the correct rcsponae by 
clrawtne ronclusions 

I Selects words or phrases from a poem which illustrate 

thr author*^ purp<M. 

I After readinie a two or three paragraph story, selects a 

concSu-^-ion to answer a siated question. 

'> After reading a poem, matches rhsnninf words when the 

rhyming elements are spelled differently, ie., sky and 
hitfh 

H S«*ircts the main idea of one parafraph by ctrclinf the 

Imm4 title when given three choices. 

Siaqe VIII 

1 Identifies cause ami effect relationships in a selection. 

2 After readinf; an idiomatic expression in a story or 

p(M-m. selcHTts the word or phrase that means the same. 

l y\ft»'r ri-ading a story, selects the be«t conclusion from 4 

r4*sporfies when 2 or more responses could be correct. 

Sia^e IX 

I I di*n titles exaggerated phrases a^id sentences. 

_ 2 SeiiTU from choices, words or phrases that describe a 
rharacter*s reactions to a situation. 

i After reading a 4 to 8 paragraph story, selects the 

<-orrect response by drawing conclusion. 

1 Seh*cu details ''«'om a selection that support a given 

conclusion 

'* <'Usiiifii-s advertisements into given categories. 

S<-I"cts the work, phrase, r sentence which tells the 

mfK>d of a story 

/ Identifies cause and effect relattonUiips tn a poem 



H Answfers questions from a fictional selection when the 

answers are not directly stated in the text. 

9. Writes the main idea of a paragraph. 

StagaX 

1. Selects words, sentences, or phrases that are relevant to .i 

specific topic. 

2. Identifies simiies in a ye» 

3. Reads a partial story and predicts an outcome. Use< 

evidence from the story to substantiate the outcome 
predicted. 

4. Identifies author's purpose as informative or entertainina 

and selects evidence to support that purpose. 

5. Identifies cause and effect relationships by stating which 

is the cause and which is the effect. 

6. After reading a poem, matches rhyming words when the 

rhsnning elements are spelled differently, ie.. sky and 
higli. 

7. Reads story and selects from multiple choices, the main 

idea implied by the author. 

SiBiiXI 

1. States the author's main purp-jse and selects evidence to 

support that purpose. 

2. Reads a given selection and writes a conclusion based on 

the information. 

3. After reading a poem, selects the correct response by 

drawing abstract conclusions. 

4. After reading a story, selects the b-'st conclusion from 

four responses when two or more responses could be 
correct. 

Stags XII 

1 . Reads a story and selects sentences that best describe the 

plot. 

2. Selects statements from a given selection to substantiate 

a conclusion. 

3. Selects words or phrases that describe traits of specific 

characters. 

_ 4. Identifies and constructs similes. 

5. Selects words, phrases or sentences that are relevant to a 

specific topic. 

6. Dete^ines which given statements are fact and which 

are opinion. 

7. Selects the meaning of a specific phrase when the 

meaning is inferred but not stated in the selection. 

_^ 8. Identifies cause and effect relationships in a poem 
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Sl^ XMI 

_ I ld<«nliri<'N and writes tht* mocid of a selection. 

J \(ler r«*adin{; introductory paragraphs predicts the 
i f »nl<*nt of ih<* rest of the selection 

{ Suu*s *h<* author's purpose and pwe^ evidence to 

support It 

After r-ad 
ans wers are not stated in the text. 

'* .A ft PI reading an idiomatic expression in a story or 

p4»t*nr. seli^rts the word or phrase that means the same. 

Si^ XIV 

t l«l«*fitifi<*s a metaphor in a selection. 

J Idrntifies cause and effect relationships in selections in 

whu'h 4*ither the cause or tlie effect is implied rather 

than .slated 

.{ (;ivi*s the personal opinion of the mood of a poem. 
Writes the reavin for selecting the mood. 

) I>ti*rmines the emotional reaction of a character in a 
particular situation. 

'* In 4 given .selection, identifies and states the bias of the 

author 

*'» Interprets information from a story to support a given 

<-onclusion. 



(fiii-n «• purpose for an author's writing, provides reasons 
fr4>m the writing to justify it as a reasonable statement 

of tht* author *s purpose 

^ Si;ii*-s whether and why given conclusions are, or are 

not valid as based on the evidence in a particular 

s*»|p<'tu>n 

i (tty>9'n statements, identtfie:: which are inferences and 

'A'hich are farts bas^d on evidence in the selection. 

_ 1 rf»m|Mr<>s thr opinions of two authors writing on the 

samr sub;i^t 

"» Idf-nnrtf^s and forms metephont. 

Sl'i^* XV t 

I Afti-r reading a poem, draws conclusions by responding 

t«> t!ivrn questions 

2 Idrntifies cause and effect relationships in a poem. 

I <''<»mpares two biographies about the ttme person 
written by different authors. 

I Reads a variety of myths from different cultures. 

_ ■* Reads and interprets poetry. 



RESEARCH SKILLS 

Sta«»IV 

1. Identifies the title of a book. 

2. Using a table of contents identifies the beginning pag<' 

number of a given story. 

3. Writes in the missing letters, both upper and low*r case. 

when given a series of letters. 

4 Rearranges groups of 3 to 5 upper «nd lower case letters 

in alphabetical order. 



Sta 



1 . Writes the title and author of a book by using a library 

book. 

2. Finds a given word in a picture dictionary and lists the 

page on which it ts found. 

3. Alphabetizes groups of three to four words according to 

the first letters of the word. 

SiafiVI 

1. Uses a table of contents to determine whether a 

designated book contains a specific story or information. 

2. Alphabetizes groups of 3 to 26 words according to the 

first letters of the word. 

3. Find the index of a book. 

Vlt 

t. Identifies the number of units in a given book. 

2. Identifies the number of stor in a unit of a given 

book. 

3. Differentiates between fiction and nonfiction books by 

their library markings. 

Stags VIII 

1. Uses the table of contents in a book to answer questions. 

2, Arranges words in alphabetical order according to the 
first two letters. 

3. Locates entry words in a dictionary. 

4. Locates guide words in a dictionary and uses them to 

find words. 

5. Locates one meaning of specific words in a dictionary. 

Staga IX 

1 Uses the table of contents in a library book or textbook 

to find required information according to chapter 
headings. 

2. Refers to the mam topics in an index to answer 
questions. 
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; An iiiK<*s }{roupf» of 3 lo 5 words m alphabetical order 
.irnirdin^ to the first thre^> letters 

1 Vsin^ d glossary, writes all the infonnation given for 
s|»»Tific **n tries 

'> Alpha bet izes names of people uuixti last names first. 

«i Vswifi the guide numbers and letters on the cover, locates 

an entry in the encyclopedia. 

Sl49» X 

1 .Answers questions by referring to topics and subtopics 

in a given index. 

Uses guide words in an encyclopedia to locate specific 

mformalion. 

( t^K'alcs specific information in an encyclopedia. 

_ } Arr.ingf*s grt>ups of 5 and 10 words in alphabetical order 
.icct>r(ling to the first four letters 

l/ocatcrs and writes the dictionary definition for a 

spfTiftr word in context when that word has multiple 

meanings 

L«>cates entry words in the dictionary which are derived 

from rcH»t words. (Sometimes the derived word nil be 
an entry word , sometimes only the root word will be the 
entry word.) 

7 Identifies the phonetic spelling of given words by using 

the dictionary key. 

Locates the call numbers of library books by using the 

card catalog 

f ^urates author, subject, and title cards in the card 

catalog. 

H) Arranges in alphabetical order proper names or titles 

that have determiners (such as: a, an, «nd the). 

Siage XI 

I l^nates information in an encyclopedia to answer 

specific questions. 

2 Distinguishes between the functions of a glossary and a 

dictionary by answering related questions. 

3 Selects the topic sentence in a paragraph. 

Sia90 XII 

1 I^M-ates .specific information in an encyclopedia by using 

su bh«*adings 

2 l>tf»cates specific information in an encyclopedia by using 

cro^s reference 

Writes the Dewey Decimal numbers and subject area for 

specific titles or topics 



-1 Locates bibliographic information concerning specific 

books by using the card catalog. 

_^ 5. Constructs a t»tle page. 

6. Constructs a table of contents. 

7. Constructs a simple bibliography. 

ft- Selects from a given paragraph the topic sentence and 

the subordinate sentence. 

Stag* XIII 

1- Uses the newspaper index to locate various types of 

information. 

2. Constructs a simple outline using one level of 
indentation for two to three main headings. 

3. Writes a one or two page research paper using two 

reference sources. 

StagiXIV 

1. Constructs an outline which has two levels of 

indentation. 

2. Identifies newspaper articles as to type: news, sports, 

editorial, entertainment, society, classified advertising, 
obituaries, financial, politics, horoscope, comics, bridge, 
weather, women's activities, vital statisitics. 

3. Locates the following information about a 
magazine: editor, editorials, publisher, date of 
publication, and contents. 

4. Identifies the purpose for using each of these reference 

sources: 

a. Readers Guide to Periodical Literature 

b. Library Catalog 

c. World Almanac 

d. Thesaunu 

e. Atlas 

Stags XV 

1- Uses the dictionary to find abbreviations, signs, symbols, 

proofreader's marks, biographical names, pronouncing 
gazeteer and forms of address. 

2. Compares the function and coverage of specific 
magazines. 

3. Locates information in The World Almanac to answer 

specific questions. 

4. Collects and syrthesizes information on a specific topic 

by using The \/orld Almanac, encyclopedias and one 
other reference source. 

5. SelecU phrases in a given selection that are subordinate 

to the main idea. 
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Stag* XVI 

! Orf^anizes a given selection according to time sequence. 

(Uvvn inf^*rmational statements, organizes them 
s4-({ucntially into a paragraph. 

.{ Conslrucu an outline that has three levels of 

indentation. 

! Writes a research paper using four sources. 

f) Given information, contracts graphs, tables and charts. 

() Constructs a map of a school, neighborhood, county, 

state, or country. Includes a key and a scale of miles. 

_ 7 Writes a biography using at least three different sources, 
(magazines, books, encyclopedias. Who's Who) Include 
outline, title page, table of contents, bibliography, 

footnotes. 
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READING CONTRACT 
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EXPLANATION: 

The Great Studies Reading Program is set up to help you read books about many things. 

1. The library is the centc of the total reading program. 

2. You Will read books from a category of your choice for a two-week period, 
a. You will be able to read books from 18 areas of knowledge djring 

the srhool year. 



IMPLEMENTATION: or bcginninjc 

You Will 

1. Select or pick your own book at the library from the category of your choice. 

a. Read as many books from a specified category as possible during the 
two-week period. 

2. As you read, choose new words you wish to 
learn and add them to your word list on page 1 1. 

a. Prepare a word strip (vocabulary card) as 
shown on page 6 . 

3. Complete an activity for each book read which is added to 
yctr student notebook. 

4. Complete at least one synopsis each quarter to be added to a 
class book for the other students to read. 

5. Meet with a group to discuss, analyze, and evaluate the 
books being read at least once every two weeks. 

6. Meet with the teacher for suggestions, di&cussion and 
evaluation. 



WHAT DOES THE STATEMENT BELOW MEAN? 

QUALITY IS MORE IMPORTANT THAN QUANTITY IN THE 

GRcA-^ STUDIES rea::;ng program 



V*'i:e your answc. the lines below. 



i 
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GREAT STUDIES BOOK SHELF 



Tnc Great Studies Reading Dook shelf is a chart showmf ir,e maio*- areas of knowledge and human achievement 
from which you will select books during this school year. As you fmish an area of knowledge or c*itegory. color 
the corresponding book. This will show you at a glance the areas completed and the areas of knowledge yet to be 
explored. 




GREAT STUDIES 



DIRECTED LESSON 



REMEHBERiNG ; Yoj -* ay ha-e used iht* Great Slud»es Library Pro^ran last year. If so. you are an "old hand' 
and AiH only need a tittle revjCA before you begm. You know how interesting and excumg the program is. 

in order to make sure you are ready to begin, answer the questions below, 
i. What s a CGte|Ory' _ 



2. About how long do you read from each category? 

3. ^hat IS i.he choose of the card catalogu*? 

4. Ahat dees f iction m ean> . 

5. What does non-fiction mean> 



NEW CATEGORIES : if you were m the program last year you remember the Great Studies Book Shelf. This year 
you will oe reading fro*^ ne^ areas of knowledge so you will be using a new Book Shelf. Look at the new shelf 
on page 2. Read each category carefully. 

ACTIVITIES : Last yea., you worked on Creat Studies Activities, you know what the/ arc. This year yoti wilt 
again be working with forty actwities. but most are new. Read each activity carefully. Your teacher will hold 
a class discussion to make sure everyone understands the activities and their purpose. The activities arc fun 
to do. Often they a«'e so '^ucb fun you might forget how important neatness and accuracy are. 

L'.si a few Standards for Activities below. Be ready to discuss ihcm with the rest of the class, 
1. 

2. . 
3. 
4. 
5. 

Your Book : You are now ready to select your first book. You knew to read your book carefully. After you ha»^e 
dopp '^jjs fOu are ♦'ead/ to oick your first aci'^ ty. You will probably want to reread the activities m order to piCK 
t^e one that De<;i f'ls yo«jr bco<. Reme^^ber. you r^ust only use an activity twice so select yours carefully. 

Ready lo Begin : Now — ^ na^e picked your activity and have a few standards in mind for doing your activity. 
Before /Oi ictua^ / bef^.n irs/.er the Questions below. You will discuss your answers with the rest of the class. 

1. Ahere do 1 go for supplies > 

2. Aner<- CO 1 \\rr\ in my activity when finished' 




Q NOW' YOU Af t READY TO BtGIN ' GOOD LUC< ' 
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BMks I Hilt Rf a« hi Eick Atm ff KNUltift 



I. SPORTS AND GAMES D3^^ 
Author 



Title 



2. AIRCRAFT 

Author 
Title 



Date 



3. BIOGRAPHIES 

Author 
Title 



Date 



4. HOBBIES 

Author 
Title 



Date 



S. LANGUAGE AND WRITING Date 
Author 



Title 

6. CAREERS 

Author 
Title 

7. FOLKLORE 

Author 
Title 



Date 



Date 



8. MIRACLES OF CHEMISTRY Qate 

Author 

Title 



9. TYPES OF MUSIC Date 

Author 

Title 



ERIC 



4 



10. FINANCE 

Author 
Title 



Date 



11. ARMED FORCES 

Author 
Title 



Date 



12. ARTS AND CRAFVS 

Author 

Title 

I.. ENGINEERING 

Author 

Title 



Date 



Date 



14. HISTORICAL FICTION - UNITED STATES 

Author . . 

Title 



Date 



IS. ROCKETS. SATELLITES AND MiSSILES 

Author 
Title 



Date 



16. SYf«BOLS 

Author 
Title 



Date 



17. HORSES 

Author 
Title 



Date 
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18. TRAVEL AND ADVENTURE 

Author 
Title 



Date 




««ri Strips (VMafeolary Cirii) * 



Material Set Up 

1. Cut 9 X 12 scratch paper into 3x6 inch strips. 

2. Write the new word m the upper left hand corner. 

3. Write the dictionary respelhng m parenthesis directly after the word. 

4. Place the corresponding number from the word list on page I I in the upper right hand corner. 

5. Write a clear, simple definition of the word using a dictionary. 

6. Write an pnginal sentence using the word to demonstrate your understanding of the word. 

7. In the lower left hand corner write the title of the book. In the lower right hand corner write the page 
number where the word is used. 

8. Use a paper clip to keeo all word strips together. 



Model Word Strip 



\\<,r(\: 



IXTinition. 



St'IlttTKf. 



Sample Word Strip 



^respellmg^ 




8 
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ACTIVITIES 




You will bL able to choose an activity for each book that you read while working in the Great Studies 
Reading Program. You may choose the activity, but no activity may be used more than twice. You must date each 
activity in the space provided. Also, for one activity for each quarter (at least four per year) you must write a 
Synopsis, or summary, of a favorite book to be included in the class book for others to read. A description of the 
Synopsis, or summary, is given on the following page. 

You may do more than one activity pei book. You may wish to include pictures, magazine articles, maps, 
biographical sketches of authors, etc., to make your notebook more meaningful and interesting. The notebook 
Will be a part of your reading grade and should be done carefully. You may use your notebook to share during the 
group discussion period and for conferences with your teacher. 

The foliowing sample of the Great Studies Activity Forms, which begin on page 25 should be filled out 
carefully for each book that you read. Use the space provided to write your activity, or a description of your 



activity. 



EXAMPLE 
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Your froup will meet tof ether once or twice every two weeks to shore end discuss the books which hove 
been read. This will five you en opportunity to express your own idees end viewpoints orelly. Be sure you ore 
prepared when you meet with your froup. Ba ready to esk the froup questions about their books. It Is not enoufh 
that you read for pleesure and fain knowladfo. It Is necessary that you learn to analyze, criticize, and eveluate 
the specific idees of an author. 

What does it mean to analyze, criticize end eveluate? Look up these words and writa a daflnltlon or maaninf 
for each one. 

ANALYZE 

CRITICIZE ■ 

EVALUATE 

Be ready to discuss your definitions with the rest of the clMs. 



STANDARDS FOR GROUP DISCUSSION 


1. 


B« an tctlvt participant. 


2. 


Kaap t>.« dlacuulen to tha aublact. 


3. 


Do not talk too long. 


4. 


Halp othara to taka part. 


5. 


Aik quaat')na If you do not undaratand. 


6. 


Llitan carafuily to what la balng aald. 


7. 


Allow othara tha courtaay of apaaking 
whan you hava finlahad. 





WRITING THE SYNOPSIS 

^he word synopsis came mio the English language by way of ihe ancieni Greeks. !i means a general v»ew. 
ds of a sub)ect or iis trealmen, an abstract, syllabus, a summary. There are many values m synopses. They 
have been used b-' great scientists to quickly locate essential information. Scientists are ousy rr en and they 
have to work quickly to find ans/vers to their problems. Currently, our scientists who are wrk ng and studying 
how to send a man tc Mars must have short, easy to read and very complete synopses of t e writings of other 
scientists that directly effect their work. This helps then learn about many things more rapidly- 

Mary of js also like to learn about many things. Our big problem is TIME. We wa 'i to learn about things 
that interest us — hobbies, space explorations go-car"s. folk songs. One of the best ways to learn this infor- 
mation quickly .s by readin- synopses. We can all share the information we have gained from the Great *"tudies 
° iding Program by writing good synopses of books read and including them m a class book. 



STANDARDS FOR SYNOPSIS 

1 . Does It give a general view of a whole subject 
(or book) ' 

2. Is It written in short but complete form ? 

3. Does It give the re?der the essential information 
he IS looking for ' 

4. Does tt inclijde your personal evaluation' 




HELPING YOU WRITE YOUR SYNOPSIS 

In scttiiiK lip .in outi'nr or notes Uyf your synopsis, here arc some things you should be lool^inj; for .i'. you 
H'.ui the book 

I Wh.it .ur thf ftiost interesting, features of the book^ 



4 l\> li ft n characters influence ihc plot by ihcir personalities, aililudes, and actions' 

Can /uij identify the auihc»'s purpose' 
f T'" lii' • ii.i .Cr.Uions 'lelp tO m*erpret the stOiy' 

/ What are the ead^e afid effect patterns as they relcte to plot development' 

8 Oesenbe the most critical point in the story where the author brought out i. Iirnax. 



How loii^ should my synopsis be' 

Your synopsis should be short but complete. One lyried page or two handwritten paf,e-> would be 
suff K lent. 

When do I write my synopsis' 

You write youf • ,n'-psis when you tromplete the brok. however, the easiest way to write a synopsis 
IS to |( • Jowfi notes or Outline important things you want to include when they are fresh in your mmd. 
You may v afU to write down ideas while you are reading your book. 

Wh.il do t do Aith my synOpsjs when it is complrtL-' 

Pl.we yo.if synopsis m the class notebook for others to read. 



Is M netess.iry of essential that we know the time, the place, or the setting of th'! story> 
l)o the . liar alters need to be identified to see how they fit the development ot the story' 



QUESTIONS YOU MAY ASK 
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I. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 
10. 
li. 
12 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
21. 
22. 
23. 
24. 
25. 
26. 
27. 



Word List 

_ 28. 



29. 
30. 
31. 
32. 
33. 
34. 
35. 
36. 
37. 
38. 
39. 
40. 
4t. 
42. 
43. 
44. 
45. 
46. 
47. 



4^. 



49. 
. 0. 
51. 
52. 
53. 
54. 



55. ^ 

56. _ 
57. 

58. _ 
59. 

60. _ 

61. _. 

62. _ 

63. . 

64. _ 

65. _ 

66. _ 

67. _ 

68. _ 
69. 

70. _ 

71. _ 
72. 

73. _ 
74. 

75. _ 

76. _ 

77. ... 
78 _ 
79. 

30. _ 

SI. _ 

82. _ 




83. 

84. 

85. 

86. 

87. 

88. 

89. 

90. 

91. 

92. 

93. 

94. 

95. 

96. 

97. 

98. 

99. 

100. 

101. 

102. 

103. 

104. 

105. 

lOf^. 

107. 

108. 

109. 

110. 
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111. 

112. 

113. 

114. 

115. 

116. 

117. 

118. 

119. 

120. 

121. 

122. 

123. 

124. 

125. 

126. 

127. 

128. 

129. 

130. 

131. 

132. 

133. ^_ 

134. 

135. 

136. 

n; 

138. 
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139. _ 

140. _ 

142. _ 

143. _ 

144. _ 

145. _ 

146. _ 

147. _ 

148. _ 

149. _ 
150. 

151. _ 

152. _ 

153. _ 

154. _ 

155. _ 

156. „ 

157. _ 

158. _ 

160. _ 

161. _ 

162. _ 

163. _ 

164. _ 

165. ^ 

166. _ 
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167. 
168. 

170. 
171. 
172. 
173. 
174. 
175. 
176. 
177. 
178. 
!79. 
180. 
181. 
182. 
183. 
184. 
185. 
186. 
187. 
188. 
139. 
190. 
191. 
J 92. 
193. 
194. 
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'96. 
197. 
198. 
199. 
200. 
2C!. 
202. 
203. 
204. 
205. 
206. 
207. 
208. 
209. 
210. 
211. 
212. 
2l3 
?:4. _ 

215. _ 

216. _ 

217. _ 

218. _ 

219. _ 

220. _ 

221. _ 

222. . 
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ACTIVITIES 



There aie many ways to sh ire books you have read. Here are some ideas you can use to share you*^ book. 
Choose an activity that suits the book you have read. Be sure to record the date you use each activity and do not 
use the same activity more than twice. 

Perhaps you can think of other interesting activities which you would like to use to tell about your book. 
Wri e the directions for your original activity in the blank activity section for your teacher and other students to 
read. 



COMPREHENSION 

Draw a series of pictures to show the main thinf(s that happened 
in the book. 

1 What happened in the beginning 

2 What happened next? 

i How does the storv end? 



Date 



Date 




COMPREHENSION 

D#»scrib<' a character in a story Write an account of what you would have done 
had vou been one of the characters instead of what the character did. 



Date 



Date 



m .i CQMPf.r.HENSiON 

Prepare a written b<iok reviv»w or summary of the book to present 
t<> a clajis of children younger than your class Be sure to maki- 
your presentation intercfsting 

Date Dat^ . . 
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COMPREHENSION CAREERS 




Aft4T reading a hook fruvn th«* Category, write a description of a career such 




farming. FBI. fir<» fighting or nursing. 




I Tell what training or schooling is needed in order to do the job. 




2 Describe sorre of the good points and bad points of the job 




:i Tell why you would or would not like to do the job. 




D-jt*- Date 



CREATIVE WRITING 



rite another ending for your story. Be sure that it is a logical ending 
Date Date 



» H CREATIVE WRITING 

Dt vcribe or write a biographical sketch of one character. Fill in 
what you don't find «n the story, using your own imagination, 
niastrate your character. 

Datf i ate 





CREATIVE WRITING 

Aft T r«-,nlini; .% hiKik on mtitir, prepare ^ tje.>rr*ption of a particular in^ilnimmi 
<lr«^riJw-<^ in ih*- biK>k Iliustfatp and carefu.Iy labH y«>ur picture Be prepared to 
explain \«Mir illustration and read your dejicnptiot t«i the rest of the rla.ss 

Date Date 
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CREATIVE WRITING. CAREERS 



After readmit a book frcun the career category, write a tetter to find out more 
information about the job. 

1. Check the back of the book for places to write 

2. Check the telephone book 
'^ Ask the librarian 

Date Date 



« 10 CREATSVE WRITING MUSIC 

Compose an original song. You may want to use a melody that you already know. 
Write (/lit im* words oi a ditto and teach your original song to the rest of the class. 

Date Date 



« 11 CREATIVE WRITING 



Write a letter to a friend to " spread the good word around*' about your book.. 

1 Make sur«* you use correct capitalization, spelling ^nd punctuation. 
2. Be ready to read your lettet orally if it U to be sent to a friend 
ouUicle y«>ur ciavsrtjoffi. 



Date Date 



« 12 ILLUSTRATIONS 

Make a biHfk jacket for the bmik 

1 M;ike a colorful cover Draw, or find, one or more 
pictures thai help to show what the book is about. 

2 Be sure the title and author are printed neatly. 

3 Write a short paragraph about the book in an inter- 
(>stini; way so that others will want to read the book. 
Copy the paragraph.^ neatly on the book jacket. 




Dat4- 



Date 



« ILLUSTRATIONS 

Sketches or drawingii could be used to illustrate your boc>k 
.Some KUgcestion an* 

1 flow to tnak<* i^lavs 

2 Dr^iwings to illu.^trate the different kinds of power 
boats 

l Sk'*tchrs of the different kinds of airplanes 
} Sk#*trhes of h(»rs4's 

Kind«i of machines u.s*«d in the space industry 







i 






J-^ 
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Date 



Dale- 
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» : ILLUSTRATIONS 

't)*■^^^ i A. !* n ii , ' nor •. < h iru t»T Jrom ih«- b«M>k you h:i\4' Tvdd Wniv svwrnl 
•M iit»'^»r4-N M -^i'"'!^ p«•r^4^n .i::tj how nis jtlitudcs 4»r wjy.s of behavinu fhan>;**s 

!).!?♦• Ui'.- 



ILLUSTRATIONS 

t'.tj^lr.itr .1 •^d of' iifTif <»ai oj the pa>t from the booK you have 
'< Ml V\riii- J cl<-^*'ip'n»!i ij'^ h«' p •rfjcular tirne Try to make th<* 
-it 't' !h« v\ v^.iM' *twf' ilurini; !hai lime period. 

1 lilt* < 'oloriial p*'rioil 
J Hi*' VV.if ptT'iKi 
; Ti'- old w*'si 




ILLUSTRATIONS BIOGRAPHY 



IH j>ir.it«" t : tm'M:> r^on >urh as K.'**jnf>r RcKisevelt. Juluis (*;i«*sar <ir !iarr\' Truman. 
VVr't*- rJ*-<«-r'p*ior of V'fjr p*Ts*»n 'nrlud<' how he acted as well as how he i<H>ked 
Tr\ t«, m.ik** Jp' ptT-o!! rom«- alivr" for the rest of the class 



Dal*' 



INTERVIEWS CA:<EE«S 



»m in*' cHri'tT r^t*»«ior^- , arrange to inle*'- 
,Mf> novi Tapo vtmr mt*'r\'u-w f<" th<* 



; -'I'l '}ojn;i \nur fob' 

. \\*% t' - o.hJ !*)out th*- ' 




DRAMATIZATION 



« \*'»ior. ^nitt ftf ,1 f;iv<»rife #»venl from \<iur b<M)k 



. I'f ■ 'ft 



/.ition 'o th<* < law 



ERIC 



18 



# 19 DRAMATIZATION 



Prepare a pan lorn ine of a particular type of travel « career or hobby. Make the res* 
of the class gvess what you are doing. 



Date 



Date 



if 20 DRAMATIZATION: MUSIC 

Plan to dramatize a ballad or folk song for the class. Teach the 
folk song to the rest of the cla»s. 

1. Write out the words on a ditto so each person has a 
copy 



Date . 



Date . 




# 21 



ARTS and CRAFTS 



There are man> kinds of construction projects you could make 
to illustrate the book you have read. Be sure u> label the proiect, 
giving your name, the name of the object, and the title of the 
book. Some t* is for construction are' 

1 A mission complete with gardens 

2. A model of scuba diving equipment 

3. A covered wagon( 

4. A model of the first airplane 

5. A model of a sailing ship 

6. A paiper mache' head of a biographical character 
such as Albert Einstein 

7 A flag used dupng the Civil War or Colonial period 

8. A model of a space .s;itellile 

9 A doll dres^d in an eaHy American costume 

10 A model railroad 

11 A castle surrounded by dragoa.s 

12. A model of a musical instrument used in playing jazz 

13. A model of different coins used 

14. A kite 

1 5 A mask 

16 A flower arr.mgemen* 




Date 



Date . 
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ARTS and CRAFTS 



Make a diorama to illustrate a favorite scene from your btM)k 

1 F^rh diorama must h;ivp a written explanation tif its rc)nU').N 

2 Label carefully, giving the title of the h<K)k and your nam * 
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Date 



# ARTS <^nd CRAFTS 

W'dke puppet characters and act out a .scene from the book for 
the rest of the class 

Tvpe.N of puppets are 

1 wooden 

2 paiper mache' 

3 string 

4. paper ba^ 

5 hand or finger 

6. cardboard shadow. 

Construct a miniature stage for part of the story. You could 
make your sta^e out of cardboard, wood or use a metal box. 
.Make sure you rehearse your show before presenting it to the rest 
of the class 

Date Date 



9 24 ARTS and CRAFTS 

Illustrate a scene or important event from your book using 
colored chalk Make a sketch on a piece of scratch paper 
before working on your final drawing. Spray your picture 
with (shellac) or spray net so it will not smear. 
An example might be to sketch John Henry and his hammer 
from the folklore category or the Prairie School from the 
Historical fiction- United States category. 




DaU» Date 



9 2~i RESEARCH and REPORTING 

Draw pictures of s^ime of the different horses described from the hook you have read 
in the horse category Label each picture carefully, giving the following iriormation 

1 Nanie 

2 .Si/e 

i Color 

} Interesting characteristics 
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RESEARCH ^nd REPORTING 



Writo a Snrf biour.iphic;tl sketch about the author of the book. Find the titles of other 
boc»ks which this :nith(>r has written by looking in the card catalog or other reference 
materials ( omp;ire two books by the same author 

1 ll*)w are the bcHiks alike'* DifferenC* 

2 Are the s<'t tint's alii.e or Hifferenf* Explain 



Da. 



Dat< 
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RESEARCH and REPORTING 

Report on the history of flags of the U S A. Show samples of the 
different kinds of flags. Give a brief history of each flag 

1 What ro!or<; ^rf» n<;pH'' 

2 What symbols are used'^ 

3 Why was the flag used'' 

4. Is the flag still in use? Why or why not'' 



Date , 



Date . 
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RESEARCH and REPORTING 



Briefly describe how our money is made 

1 Who makes our money? 

2. Where is it made'' 

3. What types of materials are used'' 



Date 



Date . 



# 29 



RESEARCH and REPORTING 



Many topics, ^uch as chemistry, have a new and different vocabulary. Many of the 
words will be unknown to you pnd the rest of the class Make a list of new words 
and their definitions. Put the word on the front of the card and definition on the 
back Quiz yourself and other students in the class 



Date 



Date . 



# 30 HOBBIES and COLLECTIONS 

lAter read a book from the hobby category, arrange a display 
of your hoboy or collection for the class to enjoy 



Examples 

1. dolls 
2 tools 
3. stai ps 



4. coins 
5 slot cars 
6. model boats 



COINS 





Be sure your collection is labeled neatly and accurately 



Date . 



Draw - 
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HOP'* ESand COLLECTIONS 



Start a scrapbook of tne history of space exploration Clip pictures and articles from 
the newspaper and magazines 

1 Cut and mount your clippings carefully in a scrapbook 
2. Share the scrapbook with the rest of the class. 



Date 



Date 
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# 32 



MAPS 



Construct a map which would illustrate your book. You might 
plot the voyage of KonTiki, th'? Lewis and Clark Expedition or 
the Oregon Trail 

Types of maps' 

1 salt and flour 

2. Papier mache' 

3. Crayon 

4. paints 

Label your map carefully and accurately. 




Date 



Date . 



# 33 ORGANIZATION 

After reading your book, list 5 or 6 important events. List each 
event on a separate card or piece of paper. Scramble the events and 
then arrange them in correct order. Try to trick a friend or other 
member of the cla.ss. 



Date 



Date 




# 34 



ORGANIZATION 



After reading a book with title chapters, pick 3 or 4 title chapters 
and list th^m on separate cards or pieces of paper. Under each title 
of the ch (pter tell why you feel the author choose th .c particular 
title If \ ou disagree w.th the author's choice, teil why you disagree. 



Date 



Date . 
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ORGANIZATION 



Write a paragraph in 30 word.s or less t'Jihi.^ the main idea of your book 
List 5 sentences from your book th;)t support your main idea. 



# 36 



Date 



. Dnte 



ORGANIZATION 



Summarizing and organizing :derjs 

] Pretend that you are a newspaper reporter Write a news story of not over 
onp hundred and fifty word5 for your newspaper, remembering that a well- 
written story should tell who, when, where, why, and how, very early m the 
story. 



Date 



Datr 
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# 37 INTERPRETATION 

After you have read a fictional story 

1 Choose two characters from the story and compare their actions 
Was one character brave? Cowardly? Was the other character kind? 
Cruel? 

2. Write a paragraph explaining which character was your favorite. 
Date Date 



# 38 INTERPRETATION: Relating ideas gamed from reading to personal experience. 

1. Who is the mam character? 

a. What problem or difficulty did he face? 

b. When were you first told of his problem? 

c. How did he meet his problem and solve it? 

d. Did anyone help him? 

2 How would you have solved the problem? (paragraph) 
3. All of us have had problems and solved them - with or without help. 
Write about one of your problems or difficulties and how you solved it. 

Date Date 



# 39 EXPERIMi:r^TS: CHEMISTRY 

Do a scientific experiment from your book Gather your materials 
carefully. Do your experiment once for practice. Do your experi- — 
ment again for the rest of the class. Compare the two experiments. , 
Were the results the same? Why or why not? ' 



Date 



. Date 




#40 DEMONSTRATIONS. SPORTS and GAMES 

After readmg a book about kites, boats, chess, etc., prepare a 
demonstration for the n^t of the class. Be prepared to teach the 
rest of the class you** new sport. Before your demonstration 
write down the rules of the game and the materials or equipment 
needed. Make sure yon have everything you need before you 
begin. 



Date 



Date . 
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Activity: # Title 



Author . 



Date Catecorx 
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WELDON READING PROGRAM 



Our primary classrooms are using a system of classroom maaagenenc 
utilizing "Learning Stations. The classroom is divided into learning 
areas vhich are labeled and the child moves from one to another guided 
by his own program card. The child is dealing with the coanunicat ive 
process at each station whether it be reading silently, orally, listening 
or writing. For three hours each morning the student is exposed to a 
constant input of words that increases his comoiunication skills. There 
are a variety of stations such as the following: 

(a) Basal reading station with teacher (Holt Basic Reading System) 

(b) Recreational reading station 

(c) Language-experience station — writing activity 

(d) Skills-box station 

(e) Filmstrip station with aide 

(f) SRA reading station 

(g) Listening center - taperecorder with headsets 

(h) Seat work station - in conjunction with basal reader 

activities 

The student is programmed to the stations based cn his individual needs 
as pointed out by diagnostic reading tests. The teacher has charted 
which reading skills the child needs work on and rechecks periodically 
to see which of those have been mastered. This is the basis of our 
reading program. You must find out specifically where the child needs 
help and diagnosis. The learning stations approach with the use of 
volunteer aides, such as older students and parents, provides the teacher 
with a system whereby she can provide more concentrated tiioe with the 
students who need extra help without neglectl.ig the others. The snail 
groups know exactly what to do and can work at their own pace. They 
stay at a station for approximately twenty minutes before they move on 
to another. This keeps their program from becoming rountine and dull 
and they are unaware of having reading for a three-hour period. 

The use of parent aides has proven most successful. All parents are 
invited to participate. 

We have emphasized a special home reading club in the primary grades 
this year. Children learn to read as a result of a total life experience. 
Learning to read does not start and stop with the regular school day. 
All the printed letters, words, and sentences which the child meets 
during his waking hours can heip him to be a better reader. Our hone 
reading program puts a child in touch with these letters, words, and 
sentences. We have added reading activities outside of the regular 
school day iq the reading acitivities during the school day hoping 
that the sum total will be better reading and non-school reading should 
not be separated. 

We have set down certain requirements to emphasize these to parents in 
conferences. The most important factor is that the parents, family, 
must be interested. The program should always be fun. There should be 
no failures in the home reading program, no tears, and no pressures. 
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Children participate because the/ want to. There should be 80«e sort 
of reward* 

We have emphasized to tnany parents that there must be Someone at ho«e, 
a parent, sister, brotner. or grandparent who will give the child ten 
minutes per evening to listen to him read or read to him. This is 
where I feel the danger of watching too much televi^sion lies. It is 
so comfortable and easy. There's no time to explore books, no time 
to sit down with the child and discuss a book or listen. Many of our 
previously non-readers arc finding out that they can have their tele- 
vision and still read at home. We are very happy with the results of 
emphasizing home reading. We let children take books hone by the hand- 
ful and reward them accordingly. 

We encourage children to be interested ia words. If a child sees a word 
in his reading at home or at school that interests him, he copies it 
down to present it to the diss. The teacher prints the word on a 
large strip of paper and che word is put on the "S^ord wall". The 
primary rooms at Weldon have words attached all over the place. We 
try to saturate the environment with letters, blends, and words. The 
class studies the word wall looking for letters and sounds they have 
talked about. The words you will see in a primary classroom are 
generally more sophisticated than you will find in the basal reader. 
This expansion of the child'3 oral vocabulary to a reading vocabulary 
is one thing we are after. Have you ever thought about the number of 
words that a first grader can say yet cannot read if you put them on 
paper? Children have a tremendous curiosity about words. 

The trick is to keep this curiosity alive to nurture it. We encourage 
the children to do much mere writing. Audio-visual aids are used to 
stimulate thoughts on what to write on. The primary citildren enjoy 
watching a film or filmstrip and then writing about what they have 
seen. They draw pictures that accompany their stor|«s and share their 
creativity with the class. The stories are an integral part of the whole 
language experience process. This is a planned method of letting the 
children use the new words they have discovered during the week's reading. 
The children are discovering how to talk on paper using words they know 
and are comfortable with. 

We have been very pleased with the learning stations, home reading club, 
and the language experience approach. Many children who seemed to be 
turned off to reading are taking a second look and most primary children 
are happy to discover that they know so many words already and that 
learning to read is fun. 
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WELDOJf LEAKXING STATIONS 
by Kathy Schletewitz 

PHILOSOPHY 



l''*I?rfnnJ^''T T*" *'«^«1°P«*' " ^ of approaching Individualization wltKln 



a self-contained classroon 

ur!«cr!iri«' Tf*J of the students through a progra. of diagnosis and 

prescription utilizing time, space, and funds aost effectively. 

The mobility provided by Uarnlng Stations produces student involvement creates 
ruableiruiril^r- - a^Hve'-e-t-r^^Lnt 

r"'^"*' ' l^Bvnin^ station indiscriminately. There is a pur- 

and a predicted outcome. If the predicted outcomes are to be met the student 



PESCRIPTIOW 



<• yarning station program is designed to Involve the student through all of his 
>enses. as well as .ntally. socially, emotionally, and physically. ?he student 
:^ecomes involved In the learning process by "doing" "tudent 



BACKGROUND 



ftllV^l introduced to Weldon Elementary School In 1970 by Dr. Robert 

>hore. a Professor of Education at California State University at FresnJ. 

DroBrirL"" " a consultant at the Weldon Elementary School to design a 

program to increase reading competencies of children in grades one through Six. 



STRUCTURE 



There should be a clearly defined area for each Uarnlng Station, if possible a 
Tills nlrlly'"'' ' • -^If '° uiedTa i!;i 

orLtut'JrV°H" .ctlvltles may be available 

on bulletif, boards, counter tops, or in shelves. 

The station materials and instructions are carefully planned «o that children learn 



1. 


Visual station 


2. 


Audio station 


Ja 


Basal station 


4. 


Paired reading - 


5. 


Skills ^.tation 




a. Barnell Loft 




b. S,R.A. 




c. READ 



recreational reading 
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PROCEDURE 



Diagnostic tests should be adBlnistered in order to find the strengths and weaknesses 
ox each student. It is Inportant to outline the students' objectives so that con- 
cepts or skills needed will be adequately provided for. 

The stu'^ents are placed into groups. There is no one way o^ establishing groups. 
Heterogeneous groups, though, do place the children in a real world situation. 
Thus, the nore able student can help the less able student. The teacher say group 
according to needs, interests, or even friends as long as the grouping remains 
ilexible. 

Students are now ready to be scheduled into specific Learning Stations according to 
their needs. Do not schedule all students into all stations. 

When scheduling, a tiae allotment of twenty to thirty ainutes per station will give 
the maximun of benefit to the student. A kitchen timtr or something sLailar can be 
ised to indicate when the time allotted for the station has elapsed. 

Each Learning Station aust contain the following: 

1. Provisions for different ability levels 

2. Directions charted in sequence 

3. Means for evaluation 

^. Necessai^ supplies conveniently located 

Most teachers allow the students a week to coaplete ass ignaents. A contract aay 
or aay not be used at the primary level; but at the interaediate level, I believe, 
a contract is necessary. 

It a contract is used, the student should be involved in setting up goals to be aet 
each week. A conference tiae should be scheduled for each student to aeet with the 
teacher. This will provide feedback to the teacher and student to see if the objec- 
tives and goals have been met. 

It is helpful, especially in the primary grades, to have an aide, cross-age tutor, 
c*r volunteer parent working in the classrooa with the teacher during the Learning 
Station tiae. It is also ecessery to provide an extra station for the students 
that complete assignrcnts ihead of time. 



PURPOSE 

The purpose of Learning Stations is to provide the student with an opportunity for 
active involvement in his own learning. 

Learning Stations may be used to reinforce and provide drill in basic skills and 
concepts. The methods employed for these stations aust be varied and take several 
different approaches. It is important to prevent boredom, and to ^^ccomDk^<^ato lor tlu* 
differences in learninK styles among the students. 

The Learning Stations provide activities which will extend or pat^Uel '»ome curriMit 
classroom instruction. These will provide further study of the skills and concepts 
introduced. 
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Learning Stations may also be used to supply enrichment and independent activities. 
The students should be involved in planning these stations, which are based on their 
own interests, thus sparking motivation for learning. 



APPROACH 



After evaluating the needs and interests of students, and establishing goals that 
will decide what stations are ueeded — BEGIN SLOWLY. 

^tart with two or three twenty minute stations twice a week. Introduce the stations 
to the students, explain how they work, read all the directions together. Allow 
plenty of time for questions. As class becomes used to individualization, increase 
learning station time and add more stations. 

Students should decide upon their own rules of behavior. A class discussion, with 
the rules decided upon charted, is one way to accooqplish this detail. 

When first starting learning stations, have an alternate plan for students who may not 
be able to handle a group situation. These students will need to be worked into 
stations gradually. 



RESULTS 



The Learning Station approach provides the teachers %#ith a system of individualization. 
The teacher can, now, provide more concentrated time with the students who need extra 
iielp without neglecting the others. The students, on the other hand, are becoming 
self-reliant. The small groups know exactly what to do, and may work vith their 
peers with a minimum of interruption. 

Teachers can expect the class to have a higher noise level, but this will be a 
busy noise. The mobilify of the students keeps the program from be'^oming routine 
and dull. 

The students will begin to make decisions and thus beccae more successful. 
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Group 





1 Monday -WMiMMfay 


TiMsday - Thunday 


Friday 


8:25 - 8:46 








8:46-9:05 








9:06 - 9:25 








RacMi 

9:36-9:56 








9:56 - 10:15 








10:15 - 10:36 








R«6«S 

10:46-11:05 








11:06-11:25 








11:25-11:46 
O 
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KlNDi-KtARTEN RKADINC READINESS SEQUENCE 



1. Has adequate gross motor coordinati-^n 

2. Has adequate fine motor coordination 
^. Has adequate listening skills 

4. Has adequate visual perception 

a. Can match shapes, colors, etc. 

5. Has adequate visual memory 

a. Can recall a sequence of items 

6. Has adequate visual discrimination ability 

a. Recognizes similarities and differences of shapes, colors, etc* 

!• Has ability to lecognize and name eight colors 

8. Has ability to directly match letters 

9, Has knowledge of letters shown 

10. Has knowledge of letters named 

11. Has ability to identify and name letters 

12. Has ability to match upper and lower case letters 

3. Has ability to hear letter sounds 

i4. Has a basic sight vocabulary of a, is, are, the, plus 3 color words— using 
Clovis Rebus Reading Program, books B 

!5. Has a basic sight vocabulary of a, is, are, the, in, out, on, off, over, 
under, behind, beside, using Clovis Rebus Reading Program, books C 

16. Can count objects to 10 

17. Recognizes numerals to 10 

18. Understands basic math terms 

i y. Understands number concepts to 10 

20. Can do one-to-one matching of sets 

21. Recognizes and writes letters of alphabet 

22. Recognizes and writes his own name 
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LUTHER WELDON SCHOOL 
150 DeWitt 
Clovls» Califoinla 



Dear Parents: 

Sev/eral of our primary classrooms are using a system of classroom 
management using "learning stations/* The children move from one 
station to the next within a classroom under the guidance of their 
teacher and parent aides. The program runs from 8:30 - 11:30 A.M. 
each morning. 

This approach was used the last part of last year and proved highly 
successful. Reading scores improved greatly. The parents who 
volunteered to come into the classroom and help found this a re- 
warding experience. There is no training or experience reo'-ired. 
The teacher will direct you on what to do. It doesn't matter what 
educational background you have. If you would like to spend an 
hour or several hours in the classroom to help the children, please 
return the bottom of this paper with your child to school as soon 
as possible. 

We need your help. Please give us your support if you have any 
free time to give. I will contact all volunteers. 

Thank you» 



Tom Lutton, Principal 
299-2191 



I can volunteer to help in the primary classrooms on the following 
days of the week: 

MON . TUE S . WED . THUR. FR I . 



Please circle the day or days you can come Co school. Also please 
write the number of hours, from one to three » that you can spend 
underneath the days you circled. Please indicate the times you 
can work also. 



Phone Number 
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Learning Center Schedule 




Monday 


Tuesday 


Wednesday 


Th ur sdcy 


Friday 


V: UU 










i 
1 


9:25 












9:45 


Recess 










10:00 










r • 


10:25! 

1 










10:55 


Recess 










11:05 






i 

I 

! 

1 1 


i 


11:30 


Haniiwriting 








11:45 


Lunch 








t 


i ts Vwfied ^chifoi District 








A/LCarr 
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